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Introduction

Mathew Anderson, President of Keiser University Latin American Campus, has always had
some ideas in mind for an English Language Teaching conference in Nicaragua. His idea was
later catalyzed by an interview he did with the national newspaper El Nuevo Diario and from
many conversations over the years with people in the education industry in the interest of finding
real solutions to real problems. I have spoken with President Anderson many times over the
years, and I know that this was a dream he had years ago when he was a university Dean. In fact,
it was almost as though I was experiencing déjà vu when he recently told me, “In Nicaragua as a
whole, we have always lacked sufficient resources to train enough teachers to meet demands both
for academic research and for emerging industries and commerce where mastery of English is
essential. Now, under KU-LAC we have more opportunities and options to address the need for
more teachers with better training.” As a consequence, Keiser University Latin American Campus
organized and sponsored the Conference on Innovative Solutions to Contemporary Challenges
held on Friday, September 5th, 2014 with the objectives of raising awareness, and analyzing and
proposing ways to improve the quality of English language teaching in Nicaragua.
Speakers and participants invited to the forum included ProNicaragua, the National Council
of Universities, the National Commission of Free Zones with their Business Process Outscourcing
(BPO) project, and the American Chamber of Commerce of Nicaragua (AmCham), among many
others. Their presence ratified Keiser University’s commitment to a greater exchange of ideas
that are not limited to any specific religious, philosophical, or political affiliation in a joint effort
to benefit the TEFL community and the development of the country.
Yet the question springs to mind, “Why should Keiser be so concerned?” President Anderson
confided in me that there were limits to what we could do in the past; but he added, “Now we are
truly re-invigorated; in fact, we have a more focused sense of what can and will be done to keep
Keiser as a leader in English Language Teaching.” Fine. But I still needed more convincing. I
wondered why this was so important at this juncture in history. President Anderson pointed out
that “We are on the threshold of a new era in terms of growth potential. An electronic revolution is
still gaining momentum. The world is shrinking thanks to telecommunications and the internet.
And the language of virtually all communication and trade is English. Without English you cannot
truly hope to be competitive. At the same time, Nicaragua is poised to offer incredible value for
multinational corporations interested in outsourcing products and services. Right now there
is a powerful confluence of events. It is not just technology, but also world trade, geo-political
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alignments, new markets, and the possibility of a mega-canal that make Nicaragua a target
market for world business expansion. All that Nicaragua needs to reap these enormous economic
benefits are more well qualified speakers of English.” Mr. Anderson’s words made imminently
good sense. But how could we accelerate not just awareness but actual improvement in classroom
instruction with expanded programs for both this institution and for all of Nicaragua?
The Nicaraguan English Language Learning Journal gathers the ideas presented at this
conference and allows readers to examine a range of enthusiastic, creative, and cogent arguments
by experts in government, private, and educational sectors seeking solutions to problems in
English language education in Nicaragua. President Anderson put it this way, “We are looking for
nuts and bolts solutions that actually work. This journal is meant to fill that need and to inspire
the current generation of students and teachers as well as the next generation to achieve greater
results and tangible economic success.”
The intention is that this first edition of the journal will provide a precedent for later editions
that will offer ongoing support for the improvement of ELT in this country, provide a space for all
sectors to share innovative ideas, and continue to encourage the publishing of valuable research
findings, statistical data, and success stories that help to generate a common lexicon reflective of
the needs of Nicaragua. Keiser University recognizes the need to do real research within ELT that
will benefit all Nicaraguans.
The particular support we have received from university rectors, educational experts, and
directors and teachers of English language institutes and elementary and secondary education
schools as well as the coordinated help from the government, the business sector, and public
and private universities will make a profound difference to quality education in Nicaragua. That
support should also make Keiser University a better institution. We have embarked upon a noble
endeavor as all parties aspire towards coordinated actions that will create beneficial growth and
sustainable development for Nicaragua and the region. Again, I must quote President Anderson:
“Why are we doing it? Because as a US University, our primary interest is to provide the highest
quality education possible. It is important that we all work together—all the people. We want
everyone working together on practical non-ideological solutions.” Those are impressive goals.
But the publication of The Nicaraguan English Language Learning Journal leads the way as an
evidentiary claim to a national agreement of needs, an assent of wills and an ascent of pedagogy.
With all this in mind, it is worth noting that Keiser is constructing a new state-of-the-art
language institute on campus. The benefits are manifold for both students and fellow educators
as we work in a spirit of collegial support and cooperation. Keiser seeks not only to maintain but
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also to expand upon its reputation of excellence and leadership in language studies. In addition,
Keiser will implement an English teacher training certification program. The certification will
serve not only Keiser but all Nicaraguan language institutes. The program will be U.S. certified
and accredited, and reflects upon the ever growing need for bilingual teachers in both Nicaragua
and the U.S.
This journal provides evidence that Keiser is open to the pooling of new and dynamic ideas as
we seek fresh solutions to the ever changing problems confronting English language teaching in
Nicaragua.
Cordially,
Dr. Christopher Ward
Keiser University Latin American Campus
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The Rise of English as the World’s Language of Choice, and the
Economic Return to Learning English in Nicaragua and Requirements
for Successfully Learning It
June 7th, 2014- El Nuevo Diario Newspaper Interview with Mr. Mathew J. Anderson

Abstract
The mastery of English as a second language and the opportunities it provides to both young
people and adults in view of the increasing demand for bilingualism in Nicaragua is the topic
of this interview published in the newspaper El Nuevo Diario on June 7th, 2014. The interview
stimulated the idea of gathering all major players that have assumed the responsibility of teaching
English as a Foreign Language in Nicaragua and invoked a common strategy to provide citizens
with the best teaching methodologies and teachers. In the interview, President Anderson explains
the precedents by which English became a universal language and presents the main reasons for
the importance of its learning.
Note: The original Spanish interview with El Nuevo Diario Newspaper, appears on page 102
and also includes an abstract.
_________________________________________________________________
Mr. Anderson, how and why did English become the world’s lingua franca?
The emergence of English as the language of choice in international communications is
intimately linked to the rise and fall of the British Colonial Empire and the subsequent irruption
of the USA as the world’s most influential economic, commercial, and cultural power immediately
after WWII.
This resulted in a swarm of English-speaking international trade, financial and banking
relationships between and within countries that made English the language suitable for business.
This process was further aided by other innovative products and services for trade such as
telecommunications and American popular culture, such as the automobile, television, cellular
phones, space technology, industrial technology, the internet, film and American pop music.

17

What was exactly the role played by the British empire in the rise of English the
world’s language of choice for communication purposes?
As we all know, Latin was the lingua franca during the Roman empire. And it remained so
during the first fifteen centuries of the modern era. After Bizance, capital of the Eastern Roman
Empire (or what was left of it) succumbed to the Ottomans in 1461; none of the empires that
emerged around that time (the Arab, the Spanish, the Dutch, the Ottoman, the French, and the
British) expanded its commercial, military and cultural supremacy to so many lands around
the world as the British Empire. This fact promoted the learning of English in countries in all
continents. The only continent that escaped British colonial reach was South America. But even
there, they left a British colonial legacy in the Falkland Islands, claimed by Argentina as part of
their territory. This was Great Britain’s linguistic legacy to its colonies in South and Southeastern
Asia, Africa, North America, and the Caribbean, after they won independence from Great Britain.
This is the historical reason why today we have so many English speakers around the world, from
1,200 to 1,300 million.
What you just told me is past history, the British and their empire. What is the
connection between the emergence of the US as a world power and the expanded
use of English in recent decades?
The most important reason why English became the language of choice for business was the
growing void created by Great Britain’s commercial, economic and military decline which began
after WWI. This void was filled (if not overflowed) by the commercial, political, and military rise
of the US after WWII. This furthered and entrenched the use of English in business, commerce,
banking, and finance among countries.
The cumulative result of this is that English has now been used through five successive
centuries as the language of choice in international trade. Thus, English speaking and writing
have become indispensable in all branches of business, particularly in the globalized era in which
we live.
In view of the commercial ascent of Japan, the Asian Tigers, and more recently,
China’s spectacular rise as a world economic and trading power, is there any
possibility that Mandarin may replace English as the world’s lingua franca?
I don’t think so. When Japan and Europe had recovered commercial prominence, and as the
Asian Tigers, particularly China were on their way to becoming exporters of highly competitive
18

goods, the US became simultaneously the biggest importer of foreign goods and services, and the
preferred destination of foreign investors seeking safe, liquid, and attractively priced US financial
assets and reasonably high rates of return. This international economic symbiosis (which started
in the 1970’s) intensified with the spectacular growth of China’s economy. Paradoxically, this
has multiplied commercial and financial transactions conducted in English, thus increasing the
demand for banking, investment, accounting, and economic personnel who possess both, spoken
and written command of English. This phenomenon is taking place not only in China but in the
rest of the world.
What other factors, in addition to international trade, and innovative US goods and
technologies, have encouraged an expanding use of English around the world?
Increased trade, and capital movements are not the only drivers behind the increasing demand
for learning English. Also important are the US’ continuing leadership in scientific research,
high-quality university education, music, and movies.
Since the 1920’s to the present music in English (particularly pop music in recent years) has
captured the hearts of at least four generations of fans which memorized English lyrics of their
favorite songs before they learned their meanings.
In addition to music, movies and animated cartoons in English have captivated the hearts
of hundreds of millions of children through the last five decades. Many of these children are
now sixty years old at least! Included here are those of us who as children or teenagers were
mesmerized, or transported by Disney’s classical movies such as Peter Pan, Cinderella, Pinocchio,
Robin Hood, Beauty and the Beast; or nailed by terror or fascination to our seats as we watched
Frankenstein, Blade Runner, The Invasion of the Body Snatchers, E.T., Planet of the Apes,
Jurassic Park, Robocop, the Terminator, Avatar, Star Wars, The Matrix and Matrix Recharged.
Although many of us watched these films dubbed or with subtitles in Spanish, they seared in our
memories unforgettable phrases, in English and or visual images that have enriched the stock of
memories of our childhood and youth.
In view of the above, the legacy of Britain in the past centuries, leadership and/or U.S. expansion
in international trade, foreign direct investment the extraordinary commercial, economic,
educational, scientific research and technology along with popular music, film, cartoons for kids,
the internet, the study of English as a second language in different school in many countries, are
all cumulatively responsible for English being the preferred world language to communicate in
business, for advanced level education, science and technology, music and entertainment and
relationships between people speaking two different mother tongues.
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What additional reasons can you give to young men and women to encourage them
to learn English?
First, I invite all Nicaraguans to learn English for the simple reason that it is the most profitable
investment they can make. According to FUNIDES investing in a degree in Nicaragua generally
yields internal rates of returns that range from a low 8.0% to a high 17.5%. Keiser University
Latin American Campus in San Marcos has estimated that at least 180% is the internal rate of
return to an individual who after learning English gets a job at a Call Center. This just goes to
show you that in Nicaragua investing in education is an extraordinarily productive activity if the
investment is channeled to learning and improving English proficiency for these professions.
Second, there is a widely-shared consensus that English is easier to learn than Chinese,
Russian, German, and French (the languages of the world’s most influential countries)
Third, for more than half-a-century English has been taught as a second language in Nicaragua’s
elementary schools and high schools. It makes sense to continue this effort made by our school
system and take it, though a marginal investment, to is clear outcome: Mastery of written and
spoken English as a second language.
Fourth, although Spanish is the official language of Nicaragua, Nicaraguan citizens residing in
the Atlantic Coast communicate with each other in English and Miskito. English proficiency will
encourage greater cultural integration with Nicaraguan citizens living in regions of the Atlantic
and will benefit the whole country.
I invite all the Nicaraguan population to visit our Language Institute: Keiser University
International Language Institute with locations in INVERCASA and Keiser University campus
in San Marcos, Feel free to call the following phone number: 2278-6911 to access the various
programs available at very competitive prices such as the AEP (Academic Intensive English
Program), the EPD (English for Professional Development), English for Call Center, EPC (English
for Practical Communication) and EFL (English as a Foreign Language).
Finally, what are the four things that you need to succeed in learning English?
Experts in teaching English as a second language have identified four practical tips to learn
English successfully. First, you must have the will, if not a burning desire or interest to learn
English, and be able to communicate with it, both verbally and in writing. Second, you must
actively seek all opportunities to speak it; preferably, with people who know English and will be
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willing to help you with your pronunciation and use of words. Remember practice makes perfect.
Third, you should study every day. It is recommended to spend a couple hours every day studying
grammar rules, English reading, and new words and verbs. Finally, you should practice your
listening skills every day for at least one hour on television, movies, videos, YouTube, the Internet
or lectures in English.
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Welcome Remarks
by Mr. Mathew J. Anderson

Good Morning Ladies and Gentlemen,
Keiser University is extremely flattered and grateful for your invaluable presence this morning
at the Pablo Antonio Cuadra Conference Room. We welcome all our distinguished representatives
from the government, private, and educational sectors, particularly university rectors, educational
experts, and directors and teachers of English Language Institutes and elementary and secondary
education schools.
I want to take this opportunity to thank Prof. Douglas Arroliga, and Mr. Ruffo Torres, whose
efforts have made this conference possible. And above all, I want to express my heartfelt gratitude
to HISPAMER for letting us use this wonderful room as a meeting place.
Today, a common bond ties all of us together: our love for Nicaragua, and an appreciation of
the high potential of the English language in overcoming Nicaragua’s most pressing social and
economic problem: unemployment among the young.
According to the most recent census figures 60% of all young Nicaraguans ages 15 to 29 are
unemployed. We all know the high price that society pays on account of unemployment: low selfesteem, lack of hope, and underutilization of talent and resources.
At Keiser University we strongly believe that, through a joint and coordinated effort, all of us
together can make a meaningful contribution to lowering unemployment among the young.
How? By having them learn the English communication skills that will allow them to find
employment in the rapidly-growing call-center industry. An added benefit of the call-center
industry is that nowhere in Nicaragua can a young person--with no other credential than speaking
English--find employment paying an initial salary of US$500/month.
We all know, however, that this is easier said than done. That’s why today we have invited
some of the most prominent Nicaraguan and foreign specialists and leaders in the areas of EFL
teaching, English-training institutes, student-centered teacher development, foreign investment
and free trade zone development, call-center industry growth, private and public high schools
and bilingual school directors, and experts in teacher development, like Pearson, to jointly find
innovative solutions to challenges faced by both, the EFL and the call center industries.
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Accordingly, today we will have conferences that:
• Bring us up to date on the status of English language teaching in Nicaragua.
• Present innovative ways of assessing EFL-student-learning outcomes.
• Highlight the benefits of a learner-centered education.
• Show how Pearson’s Teacher Development Interactive online can benefit EFL teachers.
• Blueprint a plan to expose at least one million Nicaraguans to the learning of the English
language.
• Underscore the connection between foreign investment in Nicaragua and the lack of
English speakers.
• Discuss the challenges faced by the call centers project, and possible solutions.
• Focus on the linguistic needs of call centers in Nicaragua.
Though the challenges and problems faced by both the EFL and Call Center industries in
Nicaragua constitute the near-term purpose of today’s conference, we sincerely hope this is the
beginning of a more ambitious agenda that includes:
Transforming Nicaragua into an international magnet for students around the world. Can you
imagine if Nicaragua becomes the preferred destination for study-abroad courses and careers for
students not only from the US but from Europe, and Asia? These courses and degrees would be
imparted by all educational institutions present here, public and private.
Promoting the outsourcing to Nicaragua of engineering, architectural, accounting, and
English/Spanish translation tasks and processes. As you all know the majority of professionals
in Nicaragua are not working in the fields they graduated in. This initiative could help diminish
this problem.
Encouraging in Nicaragua, greater coordination among the Government, the business sector,
and public and private universities. While the former provides the incentives and environment
required by new domestic/foreign investment, businesses would provide both, their manpower
needs and investment plans, while the public and private universities prepare the required
technical and managerial skills needed by new industries.
In conclusion, we want this conference both to offer solutions to the challenges and problems
faced by the EFL and call center industries, and to set the stage for future collaborative actions on
issues of strategic importance to all of us.
Thank You!
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Pursuing Quality Not Quantity in the TEFL Classroom:
Applying the CASAS Continuous Improvement Measure (CIM)
by Mr. Jon Felperin

Abstract
Most English language learning worldwide suffers from a quality problem. One possible
explanation is that very little classroom practice is based on empirically-proven methods of
teaching and learning. At the core of improving teaching and learning is the need to accurately
determine what students have learned as a result of teaching practices. Unfortunately, research
design is typically not taught in most undergraduate courses in Nicaragua and even concepts of
testing and evaluation are given scant coverage. The application of a teaching-as-research model
through CIM is meant to provide TEFL professionals with a continuous process of discovery and
change throughout their careers.
_________________________________________________________________

Background
Research shows that ensuring sufficient time-on-task is one key element that leads to superior
learning. (1) This helps explain why monitoring teacher talking time (TTT) in the language
classroom is so crucial in helping to develop student speaking abilities. Student talking time
(STT) has to exceed teacher talking time (TTT) for measurable results to occur.
And yet worldwide, teachers consistently do most of the classroom talking, sometimes as
much as 70% or more. (2) Across an entire program, then, establishing greater course consistency
(increasing STT by percentage) at all levels is one empirical way of bringing about greater learning.
Still, most English language programs worldwide suffer from a quality problem. Students
move from one level to the next, often finishing an entire program, but unfortunately exiting at
only an intermediate level or less!
One possible explanation for this is that although teachers cover material, students do not
learn it. Yet, a more plausible view is that very little classroom practice is actually based on
empirically-proven methods of teaching and learning.
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To remedy this, there is a need to accurately determine what students have learned as a result
of teaching practices. And to do this, a teacher or administrator needs to know where the student
actually is in his or her proficiency level.
Pre- and post-testing are essential components to any learning program but often not
enough. Building in ongoing assessment and feedback are crucial to the success of any effort.
In some cases, teachers are not doing this at all; or when they are, they need to do it on a regular
and consistent basis. The applications of a teaching-as-research model, course redesign and
Continuous Improvement Measure (CIM) are meant to provide TEFL professionals with a
process of pursuing quality instruction that leads to meaningful students learning.
Unfortunately, research design is typically not taught in most undergraduate courses in
Nicaragua and even concepts of testing and evaluation are given scant coverage.

Why Course Design Matters
Research shows that a combination of all eight of the following elements leads to superior
learning at lower cost (3):
Element #1: Establish greater course consistency.
Element #2: Require active learning.
Element #3: Increase interaction among students.
Element #4: Build in ongoing assessment and feedback.
Element #5: Provide students with on-demand assistance from highly trained personnel.
Element #6: Ensure sufficient time on task.
Element #7: Monitor student progress and intervene when necessary.
Element #8: Measure learning, completion, and results.

Teaching-as-Research
The improvement of teaching and learning in TEFL is a dynamic and ongoing process, just as
in any field. At the core of improving teaching and learning is the need to accurately determine
what students have learned as a result of teaching practices.
TEFL instructors can apply research skill knowledge as a deliberate, systematic, and reflective
means of developing and implementing teaching practices that advance the learning experiences
and outcomes of their students.
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Familiar steps in this process would include (4):
• Carrying out a needs assessment.
• Creating goals and objectives for student learning.
• Developing practices to achieve the learning objectives.
• Defining measures of success.
• Implementing teaching practices within an experimental design.
• Collecting and analyzing data to determine what students have learned?
• Reflecting, evaluating, and iterating.
In the remaining part of this paper, we will review the CASAS Assessment Systems’ CIM or
Continuous Improvement Measure as it might apply to EFL classrooms in Nicaragua.
CASAS (Comprehensive Adult Student Assessment System) based in San Diego, California is
a non-profit organization that focuses on assessment and curriculum development of basic skills
for youth and adults.
CASAS is used by government agencies worldwide, business and industry, community colleges,
education and training providers, correctional facilities, and technical programs.
Each year basic skills tests developed by CASAS are administered to more than five million
youth and adults. CASAS products and services certify language and basic skills proficiency and
promote the transition to higher education and the workforce. (5)
CASAS assessments are valid and reliable for both native and non-native speakers of English
and assess the modalities of reading, math, listening, speaking and writing. In addition to
certifying basic skills attainment, CASAS measures learner progress on a standardized scale that
ranges from the lowest literacy skills to high school exit and transition to postsecondary education
and training.
Beginning in 1985, CASAS recognized a need to improve teaching as a process by way of
assessments which led to the development of the Continuous Improvement Measure or CIM.
CASAS CIM is composed of program tools and instructional frameworks that emphasize
standards and provide directions for peer coaching and mentoring. The CASAS Continuous
Improvement Measure criteria for instruction is composed of six categories which we will examine
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in turn (6):
• Organizing Instruction.
• Monitoring and Assessing.
• Accommodating Diverse Learning Styles.
• Using Materials and Technology.
• Providing for Individual and Group Learning.
• Applying Learning.

CATEGORY 1: Organizing Instruction
Provides evidence of carefully planned lessons or individual educational plans based on learner
needs assessments and identified priority outcomes included in course outlines for program and
level.
Demonstrates expertise in the content field being taught.
Provides well-paced, appropriately sequenced lessons that transition effectively from one
activity to another addressing each lesson stage:
• Warm-up and/or review.
• Presentation of new content/skills.
• Practice, Application, Evaluation.
• Adjusts lessons to address learner needs, goals, abilities, or other conditions.
• Provides instruction that clearly addresses identified objectives that are relevant to
learners’ needs and goals.
• Provides lessons that integrate basic and life skills.
• Motivates learners by providing instruction in small steps that encourage success.

CATEGORY 2: Monitoring and Assessing
Establishes rapport by such devices as manner, confidence, enthusiasm, and humor.
Motivates learners to become engaged and stay on task during lessons.
Monitors learners’ performance throughout lessons by:
• Checking for comprehension.
• Using a variety of questioning strategies.
• Providing positive feedback and reinforcement.
• Adjusting pace and content of instruction to needs of learners.
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Monitors comprehension beyond simple stages to encourage development of learners’ critical
thinking, problem solving and self-evaluation skills.
Provides clear explanations and adequate time for learners to ask and answer questions.
Provides opportunities for learners to evaluate and document their own learning.
Uses a variety of assessment procedures, both formal and informal, to monitor and provide
feedback on learners’ learning and performance.

CATEGORY 3: Accommodating Diverse Learning Styles
Models respect and sensitivity for learner differences.
Uses a variety of sensory modalities including:
• Aural (listening)/oral (speaking).
• Visual.
• Tactile (sense of touch/kinesthetic (sense of movement) to address the different
learning styles of learners.
Uses a variety of grouping strategies that are appropriate for the diversity of learners, including
preference for cooperative vs. individual learning, and inductive/deductive (from parts to the
whole vs. from whole to the parts).
Uses a variety of strategies to encourage efficient learning, including time management skills,
learning to learn, and study skills.
Encourages learners to participate actively and use their own experiences to illustrate and
clarify learning.

CATEGORY 4: Using Materials and Technology
Selects materials and technology that have appropriate:
• Adult relevance.
• Format and print size.
• Freedom from bias (culture, race, age, gender).
• Literacy level.
Provides media and materials that are related to learner goals and lesson objectives such as:
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• Encouraging on-task learning.
• Reflecting learner interest.
• Encouraging long-term planning.
Selects and uses program levels, objectives, and relevant instructional resources that reflect
home, work, or community settings.
Uses a variety of technology such as overhead projectors, videos, computers, and/or interactive
technology that support lesson objectives that are relevant to learners’ home, work, or community
settings.

CATEGORY 5: Providing for Individual and Group Learning
Allows for individual achievement and the development of individual goals and competencies.
Provides individual and group opportunities to learn and practice skills.
Uses a variety of team and group configurations including pairs and small and large groups, as
appropriate to the learning tasks and lesson objectives.
“Sets up” team or group activities, clarifies the task, checks for understanding, and provides
closure to summarize the activity.
Uses team strategies that support learners’ life goals such as cooperative learning, problemsolving, role-playing, task groups and team-building.

CATEGORY 6: Applying Learning
Establishes clear objectives that are applicable to identified learner needs and goals.
Provides instruction in basic skills acquisition and the application of those skills to relevant
life situations.
Those skills include:
• Listening/speaking.
• Reading, writing, and computation.
• Problem-solving.
• Decision-making.
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Provides opportunities to practice skills in situations (or by assuming roles) that simulate
learners’ life roles.
Sets up opportunities for learners to apply newly acquired skills in relevant life situations.
Provides opportunities for learners to develop communication and metacognitive (application
of learning strategies/problem solving) skills.
As we have seen, by better organizing instruction, monitoring and assessing, accommodating
diverse learning styles, using materials and technology, providing for individual and group
learning and applying that learning to the real world, we can empirically improve student learning.
By implementing a teaching-as-research model, course redesign and Continuous Improvement
Measure, TEFL professionals can pursue quality instruction that leads to meaningful students
outcomes.

Notes
1. Time-on-Task: A Strategy that Accelerates Learning Florida Education Association
(http://feaweb.org/time-on-task-a-teaching-strategy-that-accelerates-learning).
2. Dellar, H. Rethinking Teacher Talking Time, TESOL Spain Newsletter, 2004.
http://www.tesol-spain.org/newsletter/hughdellar.html.
3. The National Center for Academic Transformation, 2014. Dr. Carol A. Twigg.
4. CIRTL Network http://www.cirtl.net/pillars/teaching_as_research.
5. About CASAS: https://www.casas.org/about-casas.
6. CASAS CIM document:
https://www.casas.org/product-overviews/curriculum-management-instruction/cim.
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Promoting Change Though Active Faculty Enrichment: A Shift in the
Mindset of Faculty Educators from Teacher-Centered to
Learner-Centered
by Christopher Stabile, EdD

Abstract
To successfully develop the discourse of learner-centered professional development, faculty
educators act as entry points in the conversation to help facilitate the shift in focus of adult
learning from a transmission/conduit model of teaching towards transformational and selfdiscovery model of learning. A learner-centered framework of faculty development initiatives
can change the teacher’s beliefs about knowledge (what it is and where it comes from) and his or
her conception of the teacher’s role. The transformation of beliefs impacts the teacher’s practices
and vice versa: the changed practice further influences the beliefs. The theory at work behind such
a faculty development framework is outlined, but then the steps to fostering a learner-centered
approach to faculty development are outlines, in order to align practice with theory and help shift
the mindset from a transmission/conduit model of teaching towards a transformation and selfdiscovery model of learner-centered adult education. In this way, faculty developers can create
the framework necessary to support the (1) discourse, (2) use of evidence-based practices, and
(3) engagement of self-discovery approach to learning, given the powerful relationship between
teacher beliefs and their teaching practices.
_________________________________________________________________
What does effective teaching look like? This question would receive a plethora of answers;
however, it is important to point out that each answer reflects the assumptions and beliefs of the
person answering this question. Some answers are, “teaching is common sense,” or “lecturing the
chapter to students,” or “covering all the material.” These answers express an atypical belief that
teaching refers to the imparting of knowledge to the students. This belief stems from an objective
view of knowledge (Marra 140). Marra distinguished between two types of epistemological
(nature of knowledge) beliefs: objective and constructivist. An objectivist perspective of
knowledge supports a transmission or conduit (Yero 75) model of education where knowledge is
prepackaged and passed verbally from instructor to students via lecture. This viewpoint creates a
mindset in which students could ask questions but assumes that only those students who can will
learn. On the other hand, a constructivist view of epistemology assumes that individuals create or
build knowledge from their interactions with others and with their environment. This viewpoint
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creates a mindset that assumes that this shared process leads to the development of meaning
from the learned material relative to the individuals interacting within the learning process.
The implications from a constructivist perspective for faculty development are that (1) the
faculty and students are both adult learners and (2) through their interactions they will create
knowledge meaningful to each. Moreover, constructivism asserts that instructors do not transmit
knowledge to students, but instead they help them discover meaningful ways to learn about
the content of the course, mirroring an active environment where the amount of lecture time
becomes minimal. This expresses a learner-centered approach towards education (Blumberg 4;
Weimer 28; McCombs and Vakili 1596; Fosnot 22). Learner-centered education has its roots
‘steeped’ in the theory of constructivism and has been shown to be favored by students, as found
by (Wohlfarth et al. 70), who examined student perceptions on their own critical thinking and
engagement. Despite the success of learner-centered teaching (Marra 147; Blumberg 11; Weimer
37; Huba and Freed 66), the role of the teacher’s conception and beliefs of knowledge (what it is
and where it comes from) influence his or her teaching practices (Marra 136; Windschitl 138)
and vice versa. The implications of this central point will focus on the answer to this issue: how
to foster a learner-centered approach (Blumberg 17; Huba and Freed 22; Weimer 59) to faculty
development to help shift the mindset from a transmission/conduit model of teaching towards
a transformation and self-discovery model of learner-centered adult education to create the
framework necessary to support the (1) discourse, (2) use of empirically-verified practices and
(3) engagement of self-discovery approach to learning, given the powerful relationship between
teacher beliefs and their teaching practices. To accomplish this task, this essay concentrates on
describing the learning process within faculty development initiatives.
First, moving towards a learner-centered approach to build faculty development initiatives
supports the idea that current methods of presenting new information at faculty “in-services”
do “little to assist with changing faculty beliefs” (Tillema 292). Even the word ‘in-service’ itself
reflects a view that faculty development initiatives are passive, top-down (Kuntze 457) and faculty,
like students, will receive a transmitted program for that day’s event. This approach has been
shown to be ineffective as a means to engage faculty in their learning (Intrator and Kunzman
38) because faculty educators may bypass the “affective-emotional” elements of faculty-aslearner. It is important that faculty development function as a way to promote reflection towards
an inner self rather than just presenting material, as faculty, like students, are people with
thoughts, feelings, and emotions suggesting a “bottom up” approach where faculty are involved
in the process (Kuntz 457). Second, the approach that will be discussed in this essay suggests
that constructivism must serve as a framework to organize faculty development initiatives to
help create a change in the conversation, one that refers to ‘faculty-as-learners,’ allowing the
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faculty and the faculty educators to engage in a collaborative exchange of ideas and self-discovery.
This approach uses a critical reflective practice as described in both Stephen Brookfield’s work
Becoming a Critically Reflective Teacher and in Donald Schön’s seminal work The Reflective
Practitioner: How Professionals Think in Action to help faculty find meaning in their learning
rather than attending traditional in-services.
The discovery model would include core reflective practices (Korthagen and Vasalos 54) that
help faculty recognize and clarify beliefs and assumptions, develop learning communities, and
engage in a language that fosters the concept of active student learning. In short, as Marra (152)
found, faculty whose epistemological beliefs are aligned with constructivism, and after engaging
in a learner-centered faculty development initiative, were more likely to engage in conversations
challenging their own beliefs and assumptions about their teaching habits. Thus, fostering change
starts by first changing perspective.
The learning perspective proposed first by Barr and Tagg (16) based on the paradigm work
of Thomas Kuhn in The Structure of Scientific Revolutions calls for faculty educators to engage
faculty in their own learning by creating a learner-centered framework to plan, organize, and
deliver faculty development initiatives that assist faculty in becoming aware of their own
assumptions that they have about teaching and learning rather than just present material. This
process begins with the reflective practice described in Jennifer York-Barr et al.’s Reflective
Practice to Improve Schools: An Action Guide for Educators, which suggested that the critically
reflective teacher begins with the recognition of the assumptions that instructional practices rest
upon as also referred to by Weimer (6). To make this learning paradigm a reality, the beliefs of
faculty educators must also internalize a constructivist epistemology prior to any faculty creating
a learner-centered classroom environment. Thus, a reevaluation of the assumptions of faculty
educators serves as the entry point into this shift from teacher-centered (objective) to learnercentered (constructivist) frameworks.
Patricia Lawler and Kathleen King pointed out that faculty themselves must be viewed as adult
learners—thus promoting the more effective approach of transformational learning (Mezirow 6).
When faculty are viewed by faculty educators as learners, these faculty become more likely to
experience learner-centered education at faculty development initiatives, thereby permitting
faculty to reflect, evaluate assumptions, and discuss their own learning during the sessions rather
than sitting passively listening to an in-service speaker, making transformational learning less
likely. In short, it is important to note that faculty development reflects the beliefs of the faculty
educators and the institution. Lawler and King also stated that the shift to view the faculty as
adult learners elaborated on three concerns vital in this process. First, faculty educators must
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examine their own expertise and credibility in facilitating the learning process used to promote
success with faculty. In addition, their ability to lead faculty in learning communities must be
questioned and evaluated. In short, characteristics such as expertise, credibility, respectability,
and approachability of the faculty educator either help or hinder the ability to make this shift
towards the new paradigm. Second, they indicated that the organization context of faculty
development initiatives determines their role and scope within the context of the institution.
This is supported by the argument put forth by Stabile and Ritchie (72) who stated that the beliefs
of the institution are reflected in the creation and purpose of “faculty learning initiatives.” If the
beliefs of the institution (and of faculty) strongly support a need for compliance, then lecture
based in-services may become more likely. However, it is possible that with a shift in the mindset
of faculty educators, they and other institutional leaders begin to influence others by talking and
referring to learner-centered education. This learner-centered approach must fit within the belief
constructs and expectations of leaders and faculty educators before it can be introduced and
later internalized by faculty. Finally, faculty motivation to learn determines the success of faculty
development initiatives.
Faculty past experiences with a traditional mode of faculty education such as with passive
presentations, may lead to faculty feeling skepticism of faculty development initiatives as noted
by Steve Farkas, Jean Johnson and Anne Duffett (36). Why? Because new methods are typically
broached by faculty during these passive sessions without clarification of their beliefs about
teaching and learning, as new methods must fit within the goals and expectations of faculty,
which will be discussed later.
This form of faculty education reflects the beliefs of faculty educators who may insist that
presentation material has to be ‘covered.’ The focus is then on ‘coverage’ of the material rather
than on people attending the session. Faculty, in the role of student within these types of sessions,
may be more influenced to reciprocally teach in this manner, i.e. to teach the material rather than
the students in the course. In short, the faculty educator must serve as a congruent role model for
faculty by engaging in both implicit and explicit modeling as stated by Mieke Lunenberg, Fred
Korthagen, and Anja Swennen (590). In other words, according to Bain (97), those faculty who
successfully teach at college are of the mindset and belief that they teach students and not courses
or chapters. The faculty-educator manifestation is those faculty coaches who facilitate the facultyas-learners in their learning process to discover, explore, and clarify their own assumptions about
their teaching beliefs before they are presented with new methods. It is possible that, without
this clarification, new methods may be viewed as ‘extra’ because the mindset and framework
to interpret these new teaching methods (use of graphic organizers rather than lecture) do not
match current expectations and goals. Faculty actions mimic their beliefs and goals, so it is again
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possible that some faculty would accept and adapt new methods while others may not. However,
by focusing on those faculty willing to engage in conversations and experiment with new learnercentered methods faculty educators may find that these more willing faculty members are more
likely to contribute to the larger conversation of the organization. It is better to start small and let
the interested faculty spread the learner-centered conversation to others.
Therefore, education of both faculty and students as adult learners must start with the
realization by the faculty educators and institutional leaders of the assumption that both are
human with their own unique intellectual, spiritual, and emotional aspects and have the capacity
to learn. In short, faculty educators who involve faculty in the conversation of teaching and
learning by shifting the professional conversations to focus on HOW learning occurs rather than
on how one teaches are more likely to build on the insights of the faculty and help them create
their own meaning of the various learning-centered teaching initiatives. The remainder of this
essay will examine specific items that would describe what a learner-centered faculty education
process would look like.
As Merriam (61) states, and as reflected in Victor Wang and Linda Sarbo’s (205) work on
adult education philosophy, faculty educators as adult educators must help facilitate the
transformational process by focusing on the assumption that faculty are human first and faculty
second, just as helping faculty view students as human rather than focusing on what to cover in
the class. This transformational learning results in the ability of faculty-as-learners to critically
reflect on their assumptions about their instructional practices and to transform their discourse
of education. It is about faculty becoming mindful that (1) they teach students not chapters
or material, (2) using the word ‘cover’ to describe what they do in the classroom has negative
annotations (Wiggins and McTighe 16), and (3) their assumptions and beliefs relate to their
attitudes, opinions, and actions. A “theory of action” (Argyris and Schön; Parson and Shils)
supports the view that faculty beliefs determine instructional practices inside the classroom, thus,
the point of faculty education is to assist them to realize that their assumptions about what and
who they teach is mirrored in how they approach teaching and learning. Briefly, the realization
begins with a human faculty member and faculty educator choosing to:
1) Be willing to realize that assumptions exist (self-awareness),
2) Recognize that an individual operates and experiences the world based on a set of assump
tions,
3) Clarify these assumptions by asking what they mean and why they exist,
4) Evaluate them for their truthfulness or falsehood,
5) Rework or refine the set of assumptions for clarity and,
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6) Live the newer sets of assumptions by aligning their actions with their new assumptions
(transformation).
In short, we must unlearn what we have learned in order to move forward. The first step in this
process begins with the ability to recognize that faculty act on a set of assumptions and realizes
that these assumptions may not be as true as one thinks.
This transformation in assumptions to a new set of assumptions indicates growth in those
willing to recognize that the current reality may be improved upon, but again, this process first
starts with choice and cannot be forced. Thus, the role of the faculty educator must model this
process. Faculty educators begin by reorganizing faculty learning, such as helping them realize
their own learning needs, offering ongoing conversations and formative feedback which would
emphasize the importance of WHY one’s beliefs influences HOW one teaches and is embedded
within the discourse used to express these beliefs. In other words, the language used to describe
how one teaches is packed with assumptions one has about teaching and one’s role as a teacher.
For example, if an instructor verbalizes, “I have to teach Chapter 2,” then this statement reflects
the belief that all of the chapter is needed and the actions of this faculty member will make this a
reality. In turn this reality reinforces the belief that the entire chapter is needed. Alfred Korzybski
famously expressed that the “map is not the territory” (58), which has implications in this process
because faculty and faculty educators must clarify the language used to express their assumptions
of teaching and learning. What is meant by this metaphor is that one cannot talk in phrases that
suggest allness. All of Chapter 2 is not needed or relevant; however, the role then of the faculty
educator must be to engage faculty in the realization and clarification of their underlying beliefs
that make allness a reality, which makes resistance to change more engrained. Change must first
start with the change in perspective and then a change in the language. It is important to point
out that the reciprocal nature of action and assumption create very a limited time for reflection
and clarification. One must stop and reflect on what one does and why one does it that way and
not otherwise. Thus, the lesson from Korzybski’s work is to develop an approach to language in
education that makes us saner because it better resembles what a teacher actually does: help
students learn rather than teach chapters. Only when the realization of this newer assumption
is lived by faculty and then dialoged through learning communities, will resistance decrease
because the norm is to talk about students and faculty as learners rather than about skipping the
boring upcoming in-service or tuning out and grading papers throughout it.
In summary, the point of this brief essay was to engage the reader in that transformation
which must start from the internalization of the learner-centered approach of learning via
constructivism by the faculty educator first and then by the faculty. This transformation
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would help the faculty educator develop the communication framework needed to engage in
improvements in the learning and better teaching of English. As Marra (152) noted, faculty are
more likely to reflect on their assumptions and realize that their beliefs relate to their teaching
actions through a constructivist learner-centered model of faculty education than the traditional
approach, which helps faculty experience learner-centered education and discusses its benefits,
thereby reciprocating their experiences in their own classrooms. This transformational process is
only effective when faculty are able to be engaged in this reflective practice facilitated by a faculty
educator who is versed in these methods and who has the ability to lead faculty in conversations
regarding 1) empirically-verified practices of teaching and learning, 2) a language that represents
learner-centered beliefs and actions and 3) reflective practices where faculty are able to examine
their own practices and engage in self-discovery and growth. By developing a community of faculty
learners to promote a culture of learning excellence starts with the institutional commitment to
the process of self-reflection and learner-centered education.
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Highlights in the Development of English Language
Teaching in Nicaragua
by Mr. Guillermo McLean and Mr. Douglas Arróliga

Abstract
This presentation reflects on the history and the development of the ELT profession in
Nicaragua. It also addresses the state-of-the-art of the profession and the status of professional
development in Nicaragua. It dwells on the question of how the English language has affected our
culture since its first appearance on the Caribbean Coast. It also touches on issues that currently
affect ELT in Nicaragua, and calls for action in addressing these issues from a strategic nation
wide effort. It reflects on what was then, what is now, and what awaits ELT professionals in the
future.

___________________________________________________________
Introduction
If we were to ask anyone in this audience his or her reasons for learning a language--any
language--quite a few would readily advocate cultural or humanistic reasons. You would argue
that an educated person ought to speak, at least, a second language, as this makes us better, more
open-minded human beings. If we were to ask, “Why English?” the majority of you would come
up with a dozen or more practical and economical reasons, as well.
Indeed, English is a “door opener” any place in the world you happen to find it. According
to David Crystal, English is the main language of books, newspapers, airports and air-traffic
control, international business and academic conferences, science, technology, diplomacy, sport,
international competitions, pop music and advertising; over two thirds of the world’s scientists
read in English; three quarters of the world’s mail is written in English; eighty percent of the
world’s electronically stored information is in English; and of the estimated 200 million users of
the internet, some thirty-six per cent communicate in English.
Furthermore, it had been estimated almost two decades ago that by the year 2000 over one
billion people would be learning English (Crystal and Graddol). And this is 2014. No wonder why
English has been called a “money language.”
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Genesis of English in Nicaragua
Perhaps the first people to utter Anglo-Saxon words in Nicaragua were the dreaded British
corsairs who set foot on our Caribbean Coast in the XVII century as they waged an undermining
war against the Spanish. These pirates pillaged Spanish villages up and down the Coco River, as
well as the main towns of León, Granada, and El Realejo. Famous buccaneers such as William
Dampier, John Davis (from Jamaica), and the notorious Henry Morgan wreaked havoc along the
isthmus. In their attacks, they used the fierce Mayangna and Zambo or Miskito warriors, who
thereby acquired some English words in their vocabulary. However, the first historical landfall
and contact with the Nicaraguan Caribbean indigenous population by subjects of the British
Crown occurred in Cabo Gracias a Dios, in northeastern Nicaragua in 1633. The British Captain
Sussex Camock laid anchor in the Miskito Cays to barter with the natives (Incer 287).
The presence of William Walker and his band of soldiers of fortune in the 1850’s, and the
presence of the US Marines, who occupied Nicaragua between 1912 and 1932, left a deep scar in
the nation’s pride and psyche. Yet, from these traumatic events we learned many words from
English (Mantica 33), and the culture of baseball. For example, many English words related to
this sport were inserted in our vernacular and have remained of common use as of today: cacher,
picher, estraic, shor-estop, rait-fil, senter-fil, lef-fil, jonrón, maniger, coch, among others.
On the other side of the country, the British had occupied the then-called Mosquito Coast since
the late 1600’s. This occupation included present-day Belize, Honduras, Nicaragua, and Costa
Rica. Consequently, the British influence is rooted deeply in the culture and languages of the
peoples of the Nicaraguan Caribbean coast. From the interaction of different languages mutually
unintelligible of the African slaves and the language of British English, sprang Creole (Brooks 100102). The British influence affected politics, commerce, and religion. Other European immigrants
also influenced the Caribbean Coast, especially the Germans. The Moravian Church, for example
was established in Bluefields in 1849. The Moravians were the first to introduce English as a
medium of education into the school system in Nicaragua, if with a German accent (Romero
146; Freeland 26). Thus, English and Miskito remained the main languages on the Nicaraguan
Caribbean coast until the end of the Miskito Kingdom, the withdrawal of the British, and the
annexation of the Mosquito Coast to mainland Nicaragua, under the government of liberal Gen.
Jose S. Zelaya by the turn of the XIX century (Romero, 130-133). English had been the medium
of formal education on the Caribbean Coast until the government of Nicaragua decreed, in 1894,
that Spanish was the official language (Freeland, 26). This created a problem for the Moravian
and Anglican educational mission, since there were very few Spanish speakers on the Coast at
the time and it was hard to find Spanish-speaking teachers. Therefore, schools were closed over
a period of ten years (Freeland, Ibid).
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According to Brooks (94-96), the Nicaraguan Creole language sprang from a pidgin vernacular
used as a common language by the natives, the African slaves from different geographical locations,
and the many European settlers and travelers who spoke different languages. Eventually, this
pidgin language became the mother tongue of the children of these diverse peoples, and thus
Nicaraguan Creole was born. Of course, the main parent language of Creole in Nicaragua was that
of the slaves’ white masters, British English.

English in the Curriculum: XIX Century Nicaragua
On the Pacific side of the country, English was probably first introduced as a subject in the
1840’s at the Universidad Nacional Autónoma de Nicaragua (UNAN) founded in León in 1812
(Arellano 27). The first English teacher that we know of was Professor Juan Eligio de la Rocha,
who taught English at the Universidad Nacional from 1848 to 1851(Arellano 27). Just about the
same decade, English was also part of the curriculum of the Universidad de Granada, known
also as the Universidad de Oriente y Medio Dia, located at the old Convento de San Francisco,
possibly the oldest building in Nicaragua after the Church of San Francisco located next to it
(Arellano 28).
By the 1870’s and 80’s the most prominent high schools of the era such as Colegio de Rivas
(founded in 1870 by Gen, Máximo Jerez), Colegio de Granada (founded in 1874), Instituto
Nacional de Occidente (founded in 1881), and possibly the Colegio San Ramón in León, the oldest
school in Nicaragua, founded in 1680, taught English, French, and Latin (Arellano 38-42).
Historically, English as well as French and Latin were taught in the 1800’s in Nicaragua
and the rest of the world using the venerable Grammar-Translation Method (Omaggio 89).
This methodology, dating from early medieval times, had been competing for years with the
French-inspired Direct Method in Europe during most of the nineteenth century. The GrammarTranslation Method was still widely used in Nicaragua well into the twentieth century. During
WWII, a new method inspired in the works of behavioral psychologist B.F. Skinner came to be
used instead of the Grammar-Translation (Omaggio 94-99). This new method was called the
Audio-Lingual Method (ALM) and it became very popular in Nicaragua in the 1960’s. The ALM
is still very much in use by many Nicaraguan teachers today. Only recently after the late 1980’s,
but especially in the 90’s have English teachers started to flirt with newer, more innovative
approaches to language teaching such as the Communicative Language Teaching Approach,
the Natural Approach developed by Krashen and Terrel in 1983, and Content-Based CALLA
(Cognitive Academic Language Learning Approach) described by O’malley and Chamot in 1990.
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ELT and Nicaragua in the Twentieth Century
In the dawn of the Twentieth Century, the Company of Jesus founded in Granada the famous
Colegio Centroamerica in 1916, and English was part of its curriculum (Alvarado 15). In 1917, the
Baptist missionaries founded the Baptist School of Managua. They also included English teaching
from the start (Pixley 101-102; Wilson1). Later, during the dictatorship of Anastasio Somoza
Garcia, English became a compulsory subject in all secondary schools. In 1938, Somoza García
established two brand new model teacher-training schools known as “escuelas normales”. These
were the Escuela Normal Central de Señoritas, established in San Marcos, Carazo (presently the
site of the Keiser University), and the Franklin Delano Roosevelt, for boys located in Managua.
Both schools taught English and French (Arellano; Quintanilla2).
The first private language academy was founded in 1942 in Managua. It was known as Centro
Cultural Nicaragüense Americano (CCNA). This Bi-national center was extremely successful and
pioneered ELT private institutions in Nicaragua. After World War II, when the international
language tide had changed from French to English due to the United States rising as a new
superpower, the CCNA thrived, especially when it was located in the heart of downtown Managua.
Sadly, its building was destroyed in the earthquake of 1972, and it was not resurrected until 1993,
with the auspices of USIS and the American Embassy under a new but similar name: Centro
Cultural Nicaragüense-Norteamericamo (CCNN).

English Teaching Reaches Nation-Wide
The 1960’s marked a turning point for Nicaragua. Anastasio Somoza García had been
assassinated in 1956, but his sons (Luis and Anastasio) had continued the dynasty. These were
bountiful times for Nicaragua as a result of the post-war economic boom. The country exported
cotton, rubber, beef, sugar, and coffee. The Somozas decided to go “democratic”, and though
elections were held regularly in that decade, they maintained power backstage (Alvarado 65-72).
In this context, there were more schools and new universities, and ELT spread nation-wide.
Noteworthy at this point, is the birth, in the late 60’s, of the Language Department at Universidad
Centroamericana (UCA), run by the Jesuits (Alvarado 72). The Language Department offered
“technical English” to the existing majors that required ESP in their curriculum. Later, the UCA
1
Professor Gustavo Wilson Bateman. An educator from the Caribbean Coast (retired). A former student, teacher,
vice-Principal, and Principal of the Baptist School of Managua who also served as Executive Minister for the Baptist
Convention of Nicaragua in the 1970’s.
2
Professor Raúl Quintanilla, a former “normalista,”was adviser to the Vice-Minister of Education. He currently writes about the history of education in Nicaragua and holds a Master’s degree in Education from the University of New
Mexico at Albuquerque.
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Language Department began offering EFL courses to the general public, thus becoming the second
private ELT academy in Nicaragua. This expansion in English teaching caused a realization: there
were not enough language instructors; therefore a teacher training program was needed. As a
result, an EFL teacher-training program was established at the Universidad Nacional Autónoma
de Nicaragua (UNAN-Managua) in 1966 (Kerch 34). This school graduated its first class in July
1971. These were the years in which the original Nicaraguan English Teachers Association (its
Spanish acronym: ANPI) was first organized (Kerch 34).
In December 1972, a terrible earthquake devastated Managua, the capital. Schools were closed
for several months. Many schools were destroyed, and new ones had to be built. The American
Nicaraguan School, having inherited what was left of the CCNA, established its English Language
Institute (ELI) after the earthquake in 1973. However, it did not get national recognition until the
early 80’s.
The political upheaval of the late 1970’s affected education in general, as many students were
murdered by the dictatorship and many others chose to join the guerillas. More destruction was
to come as the nicaraguan President Anastacio Somoza Debayle started bombing major cities
across the country. Violence reached alarming stages in 1978 and 1979, and schools were closed
again.
In the 1980’s English teaching survived and prospered at the Jesuit University UCA. The
Jesuits’ vision permeated the political undertones surrounding the profession. Many volunteers
from England, Australia, and the US came to work for the School of Languages of the UCA. Sadly,
books were scarce due to the American embargo. Not too far away, the American-Nicaraguan
School, having inherited what was left of the CCNA, had established its English Language Institute
(ELI) after the earthquake in 1973.
The Nicaraguan English Teachers Association (ANPI) originally founded in September 1971
with 43 members, was reborn and revived. In the 90’s it grew to more than 900 members.
It was also in the 90’s that the National University (UNAN) at León started its teacher-training
program through a sister ship agreement with the Spanish University of Alcalá de Henares. This
program first turned into a post-graduate program in 1996 and then into a full-fledged master’s
degree program in 2003. UNAN-León has also held four ELT conferences since 1998. Surely,
but quietly, UNAN-León has made a significant contribution to ELT and EFL teacher training in
Nicaragua.
In the mid 90’s, a British couple, Toni and Michelle Luxon, supported by the Overseas
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Development Administration (ODA) project with the British Council, carried out an extensive
study about English Teaching in Nicaragua. This was the first study of this kind done in
Nicaragua. The Luxons found a large percentage of uncertified, untrained English teachers, 73%
among secondary school teachers working for the Ministry of Education. Although their study
was conducted only in state-run schools, it serves as a sort of X-Ray picture of the sad situation
of ELT in Nicaragua (Luxon & Luxon). This situation has not changed much since then. There
still are many untrained teachers with few resources in their schools. Along with the study,
training was provided to a selected group. The Luxons final report called “Impact Study” showed
a definite improvement in class effectiveness from those who underwent training in the area
of CLT (Communicative Language Teaching) (Luxon & Luxon). ANPI was instrumental in the
outcome of this project as it was involved in the training.
The American Nicaraguan School’s ELI became the strongest EFL program in Nicaragua in
the early 90’s. Currently, it claims to have over 2000 students per session, by far the largest in the
country. However, the most intensive and comprehensive ELT program is located at the Keiser
University International Language Institute. Founded in 2000 by Douglas Arroliga, as part of
the Ave Maria College of the Americas in San Marcos, Carazo, the Language Institute has grown
to have three locations in Nicaragua and over 1,500 students. Its Academic English Program is
unique, and it is the only EAP program of its kind in Central America.

The dawn of the new millennium
The young Nicaraguan professional has to realize that in this new era there is an entirely
new deal: in order to obtain good jobs they need to speak English and be proficient in the use of
computers. Thus, the challenge is there. Many people from different ages and backgrounds are
now studying English. A myriad of new universities have opened their doors in the past twenty
years; all of them in the pursuit to teach English. Technology, modern pedagogy, and the recent
trends in ELT methodology are changing our views. The Ministry of Education is taking small
steps toward modernization. However, this effort becomes almost futile in the face of the limited
amount of money allotted to education in the country, added to the fact that English is still far
from being a priority in the Nicaraguan high school curriculum.
Currently, there are approximately 2,500 English teachers/instructors in Nicaragua from K-12
to higher education to private Language Teaching Organizations (CIASES report 2012). According
to this same report, there are over 40 institutions (LTO’s, Universities and private schools)
that teach EFL/ESL in Nicaragua, including National Institute of Technology. Almost 12,000
students attend these organizations nation-wide, not including secondary students in Ministry
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of Education schools. Although the CNEA (Consejo Nacional de Evaluación y Acreditación) was
created to regulate and accredit all educational programs in Nicaragua, private LTO’s are still not
regulated by it; neither do they have any international accreditation.
LTO’s in Nicaragua teach an average of 650 hours of English throughout the duration of a
program. In general, LTO’s graduate students at B1 level CEFR scale (Common European Frame
of Reference). Some LTO’s use either the TOEFL test or the TOEIC test as an exit evaluation. The
current Call Centers program sponsored by the CNZF uses the CASAS Test (Comprehensive Adult
Student Assessment System). There are no established online ELT programs in the country and,
to our knowledge, there are no LTO’s yet to offer a blended-learning format using a customized
or an established external platform.
In terms of ELT teacher training and professional development, there are three higher
education programs offering a B.A. degree in TEFL: UNAN Managua, UNAN Leon, and UCA.
For the most part, their graduates are readily inserted into the MINED’s system. According to the
MINED (Interview with Julio Canelo ), its system has roughly 1000 teachers to cover the needs
of the student population in Nicaragua. Over 90% of these teachers have a low-level command
of English (Canelo). The secondary school system in Nicaragua had by 2012 over half a million
students.This means there is a ratio of one English teacher per approximately 500 students in
Nicaragua. The Secondary School System in Nicaragua teaches approximately 450 hours of class
during the five-year term at a pace of three hours per week (Canelo3).
On the Caribbean Coast, the complexity of the multi-cultural and multi-lingual diversity
makes the issue of education a very touchy and delicate reality to handle. Within their autonomy
framework, Caribbean Coast academic and political leaders have had to face the dilemma of
whether Creole or the so-called “Standard English” should be the language of instruction for Creole
children. Judicially and pedagogically the issue has long been defined in favor of Creole, as Creole
is, indeed, the mother language of Creole speakers’ children, as Miskitu is to Miskito children or
Sumu is to Mayangna children. Politically, however, there is the resistance of a relatively small
sector in the Creole society that strongly opposes the use of Creole in the classroom, for not
considering this language one that “opens doors for people”.
The Nicaraguan Caribbean Coast [hereafter referred to as NCC, or, the Coast] comprises
six different ethnic groups four of which, Sumu-Mayangnas, Miskitoes, Creoles and, obviously,
Mestizos have managed to retain their respective languages in relatively good health. Much to
the contrary, by the 1980s the Garifuna and Rama languages had come to the verge of extinction,
3

Julio Canelo is the current National Coordinator of English at the MINED
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due mainly to processes of assimilation exerted by the Creoles of Bluefields and Pearl Lagoon. It
is important to mention, however, that both these languages are currently undergoing processes
of revitalization, conducted by the URACCAN, the University of the Autonomous Regions of the
Nicaraguan Caribbean Coast.
Nicaraguan Ethno-linguistic Map

Historically, the NCC has undergone three different processes of annexation, the first
initiated by the British presence in the early XVII Century, continuing on with the so-called
Reincorporation of the Mosquito Kingdom onto the Nicaraguan state in 1894, and followed by
the establishment in the Region of economical enclaves in the early-to-mid XX Century.
One direct consequence of the annexation of the Mosquito Kingdom was the impact on the
regional languages. At one point, the native languages of the Coast were banned from schools and
public offices, while Spanish was imposed as the “official” language of the country. The existing
mission schools were closed for over ten years, for it was almost impossible to find teachers on
the Coast who could teach in Spanish. The native languages of the region were plunged deeper
into subordination to the language of power, thus, accelerating the process of assimilation and
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their eventual disappearance. This state of affairs lasted up until the 1980s, when the Sandinista
Revolution recognized the rights of the Caribbean Coast people to education in their mother
languages (Law-Decree #571, 1980).
Another consequence of the processes of annexation of the Coast, one which has prevailed
up to the present day, is an unequal social and economic balance between this region and the
Pacific Coast. Such an asymmetry is reflected, among others, on the level of education: while on
the Pacific literacy stops the clock at 6.6 years of schooling, the rural Caribbean barely reaches
2.1 (UNESCO’s HDR,).

The Pyramid of Ethno-linguistic Hierarchy
People from different languages and cultures who share a particular territory over a relatively
long period of time evolve through a dynamic and often violent process of mutual interaction. For
the dominant languages, the process leads to further prestige and empowerment. For the minority
languages, however, this process engenders impoverishment and, ultimately, disappearance.
This is the ground on which a hierarchy of domination and subordination is established.
The chart below, taken from Jane Freeland-Lyon 2012’s class Presentation University of
Southampton, illustrates the sociolinguistic situation of the different languages of the NCC at
the triumph of the Sandinista Revolution, including Spanish. It must be clarified, however, that
the asymmetry reflected on this chart has been substantially changed towards a more balanced

ETHNOLINGUISTIC ‘CHAIN HIERARCHY’ OF
NICARAGUA’S CARIBBEAN COAST REGION

Ethnolinguistic “Chain Hierarchy of Nicaragua’s Caribbean Coast Region”
Key: NAME OF GROUP; (language spoken daily by group); [original language, not
in general use]; O/W = Oral / Written (in 1979)
MESTIZOS
(Spanish O+W)

MISKITU

CREOLES
([Kriol O])/
Standard English =
O,W

(miskitu O+W)
GARIFUNA
RAMA
(Creole)
(Rama Cay Creole)
[Garifuna]
[Rama]

SUMU-MAYANGNA

Panamahka (O) Tuahka (O) Ulwa (O)
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relationship, as the language and cultural rights of the Caribbean Coast citizens have been
recognized.
Nonetheless, by the 1980s Spanish, the “official” language of the country since 1894, had
climbed the peak of the pyramid and enthroned itself for over 100 years. In fact, as of today,
Spanish remains the lingua franca throughout the Caribbean Coast.
The chart above depicts the state of subordination of the languages of the NCC by 1979, at the
triumph of the Sandinista Popular Revolution (FSLN). This phenomenon, known also as diglossia
or polyglossia, depending on whether the subordination occurs just at one level --- the case, for
example, of Miskitu and Creole subordinating directly to Spanish --- or at multiple levels. Such is
the case of the Sumu language, subordinating to Miskitu at one level, and to Spanish at another
level. The same situation is reflected by the Rama and Garífuna languages, both subordinating
directly to Creole and, ultimately, to Spanish.
The triumph of the Sandinista Popular Revolution gave birth of a new era in education on
the Nicaraguan Caribbean Coast. Following the passing of Decree-Law 571 (1980), and within
the context of the Great National Literacy Crusade in Nicaragua, a Literacy Campaign in Native
Languages of the Caribbean Coast was launched in Miskitu, Creole and Sumu-Mayangna. This
was owed to the fact that the Caribbean Coast population simply refused to take the literacy
program in Spanish like the rest of Nicaragua. Thus, by 1984/1985, a Bilingual Intercultural
Education Program (PEBI, for its Spanish acronym) had been established in the above mentioned
languages. Despite its shortcomings, the PEBI program was maintained as the only option
available to a quality education for the children of the NCC. However, the Caribbean Coast was
determined to construct its own model of education, one that truly responded to its linguistic and
cultural diversity.

The Regional Autonomous Educational System (SEAR)
It is in the context discussed above, that the Regional Governments proposed to the Central
Government the Regional Autonomous Education System (SEAR, for its Spanish acronym).
After a long struggle and painful negotiations with the Central Government, the SEAR was finally
recognized in the General Law of Education (Law # 582, 2006) as an autonomous Subsystem
within the Nicaraguan National System of Education. What this meant in practice was that the
SEAR was now at the same level of relationship in regards to other subsystems of education in
Nicaragua, like MINED (Ministerio de Educación), INATEC (Instituto Nacional Tecnologico) and
CNU (Consejo Nacional de Universidades), to mention a few. Such recognition is summarized in
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Chapter IV of the above-mentioned Law, Arts. 38 & 39 quoted below.
Article 38. - Regional Autonomous Education
“The Autonomous Regions of the Nicaraguan Caribbean Coast are recognized as a Regional
Autonomous Educational Subsystem oriented towards the formation of men and women of
the indigenous and afrodescendant peoples and ethnic communities, based on the principles of
autonomy, interculturality, solidarity, pertinence, quality, equity, and moral and civil values of
the regional and national culture; committed with sustainable development, gender equity and
the rights of children, adolescents and youth.”
“The SEAR rests on interculturality as one of its fundamental supports, while promoting a
solid technical, scientific and humanistic education that strengthens the ethnic, linguistic and
cultural identity of the people and contributes to the Project of Unity within Diversity.”
Article 39.“Education in the Autonomous Regions is a fundamental right of the indigenous and
afrodescendant peoples and ethnic communities of the Caribbean Coast, recognized in the
Political Constitution of the country as an obligatory public service in charge of the State.”
The SEAR aims at promoting intercultural relationships in the Region and within the country
at large; training the human resources required for the full exercise of Autonomy rights; providing
more and better infrastructure, equipments, bibliography and teaching materials; implementing
new methods and teaching approaches and innovative pedagogical practices; promoting gender
equity and a culture of peace, in order to eradicate all forms of violence in human relationships;
contribute to the full exercise of the rights of children, adolescents and youth; and, achieving a
de-centralized and participatory implementation of the new Model of Education.

The English-based Creole of the NCC
The Afro descendant population of the Nicaraguan Caribbean Coast and, by assimilation, their
neighbors in Bluefields, the Ramas, and the Garífunas in the Pearl Lagoon Basin speak an Englishbased Creole as their mother language. Dialectal variants of this Creole are shared with other Afro
descendant populations in neighboring Puerto Limon (Costa Rica), the San Andres Archipelago
(Colombia) and several other islands and coastal territories throughout the Caribbean, including
Jamaica, Barbados, Trinidad and Tobago, Belize and the Bay Islands in Honduras. Needless to
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say that for the Creole population on the NCC their language is largely a part of their identity, as
is religion, music, dancing and a variety of foods. One cannot conceive a Creole of a person on
the Coast who does not speak his/her Creole language, despite the fact that some speakers may
unconsciously perceive of it as Standard English.
Nicaraguan Caribbean Coast Creole (NCCC) has been indistinctively referred to as Creole
English or as Caribbean Coast Creole. My opinion as a linguist is that the latter puts our language
into a perspective of “a language in its own right”. The term “Creole English” implies that Creole is
an appendix of the so-called Standard English, leaving the door open for detractors to stigmatize
it as “bad English,” “broken English,” or “Patois.”
As often occurs in other parts of the Caribbean, Creole speakers in general have no problem
relating to their language when spoken in informal or familiar settings. Expressions like, “Creole
nice, aint gyal?” or, “No tell me Creole no sweet!” evidence the ownership that Creoles feel for
their language. However, when it comes to accepting Creole as a language of instruction in the
classroom, to some speakers it is not prestigious enough.
They find it safer to continue regarding Creole as “bad English” or “broken English”, while
relating to the so-called Standard English as their mother language. Their rejection to Creole in
the classroom is justified by arguments such as, “Creole no open doors fa you”, or, “Creole no take
you beyond the wharf.” (see footnote 4)
By maintaining this attitude, however, this relatively small segment of the Creole population
disregard the great importance of mother language in boosting the self-esteem of its speakers and
in strengthening linguistic, ethnic and cultural identity, two basic fundaments of intercultural
bilingual education.
Fortunately, a substantial and select majority of Creole speakers on the Coast, including
teachers of the Creole bilingual program, academicians, parents, leaders and the Creole
community at large remain strong advocates of Creole as a language of instruction. Furthermore,
classroom teachers from various Creole communities, where the bilingual program continues to
be implemented, have reported better results in the Creole children’s acquisition of literacy when
using Creole as a language of instruction.5 What the teachers complained about was the shortage
of school materials in Creole in order to continue the fact that Creole workshops, in which these
materials had been normally produced, had come to an end at one point due mainly to lack of
Expressions depicting approximations to Nicaraguan Caribbean Coast Creole.
Discussion meeting of Guillermo McLean and John Amastae (UT El Paso) with Pearl Lagoon and Haulover bilingual
teachers at PLACE (Pearl Lagoon Academy of Excellence) in 2003.
4
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funding.
It was because of this strong community support that URACCAN, with the financial and
technical support of a Finnish-funded project, Fortalecimiento de la Educacion Intercultural
Bilingue en la Costa Atlantica de Nicaragua, FOREIBCA, designed a project to define the phonemic
inventory of NCCC Creole, as a basis to establish the orthography, since one of the “weaknesses”
of the language at that moment was the lack of a written form. Thus, a phonemic inventory of
the Nicaraguan Caribbean Coast Creole has been organized, following the basic phonological
principle of “one symbol – one sound” (see Appendix 1).
The project was carried out by the Instituto de Promocion e Investigacion Linguistica y
Revitalizacion Cultural, IPILC (Linguistics Research and Culture Revitalization Institute). The
goal was accomplished through workshops with classroom teachers and technical personnel
representing the variants of Creole in the communities of the Region where Creole is spoken as a
first language: Bluefields, Pearl Lagoon, Corn Island, Rama Cay, and Bilwi with and the support
of linguists from Finland, Belize, and Nicaragua. The project served as a vehicle of empowerment
not only to direct participants, but to the speakers of the language in general. This led to the
acceptance of all the dialectal variants of the Creole language in the Region.

Final remarks
According to the facts presented in this paper, the English language teaching scenario in
Nicaragua is rather gloomy. For one thing, systems in general are not producing optimal results,
as expected. With some exceptions, graduates from the different English programs offered
throughout the country are falling short from the aspired criteria of excellence. A national
problem like this obviously calls for national actions in which each stakeholder assumes a share
of responsibility, while effectively contributing to long-lasting solutions.
It seems evident that the demand for English remains high, thus, immediate actions should
be taken without delay. All stakeholders in this venture ought to come together and define a
national strategy to modernize and improve the ELT industry, while implementing new plans and
policies led by experts to procure more bibliography and materials for use in the classroom. The
creation of a Continuing Education Center for applied linguistics, research, teaching resources
and bilingualism, and a National Committee for Language Teaching Organizations Accreditation
would add logic and coherence to the language teaching process.
In respect to MINED, the situation calls for a serious revision of their ELT curriculum and
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materials for secondary education. Generated from this, there should be an initiative to replace
the current ruled-governed approach, still in vogue in the Nicaraguan public schools classrooms
with a more practical a communicative approach; raise the number of hours English is taught
in secondary schools in Nicaragua, at least, from 3 to 5 hours a week; and increase the use of
technology in the classrooms nation-wide.
The measures discussed above are also valid for the English-based Creole of the NCC.
Additionally, however, there should be a collective effort geared towards producing more
textbooks and teaching materials for use in the classrooms, especially in the advanced levels of
primary. This goal can be achieved by conducting more research about the Creole language, so as
to empower its speakers’ identities; translating into Creole all official documents, especially those
related to the Autonomic process; publishing more dictionaries and grammar books in Creole;
and, why not, establishing from the very early stages of schooling the teaching of English as-asecond language parallel to the use of Creole as the language of instruction.
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Appendix 1
Phonemic Inventory of Creole based on the phonological principle of “one symbol – one sound6”
Short Vowels:
• a: hat, pat, gat
• e: fren, tel, mek
• i: hit, lik, piknini
• o: lov, moch
• u: fut, put, yu
Long Vowels:
• aa: baal, faas, daali, waata
6

Materials produced by the Team and students of the Diplomados Creole Workshops of IPILC. Bluefields: 2002-2004.
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• ii: fiil, hiit, liif, tiicha
• uu: fuul, suup, chuuz
Diphthongs:
• ai: hai, pai, wai, bail
• ie: chien, pien, plie, pliet, bies
• uo: nuo, buon, tuon
• ou: hous, kou, bilapou
• au haus, kau, bilapou (in Rama and Pearl Lagoon Creole)
Consonants:
• b: baal, bwai
• d: duori, ded
• f: fiil, feda
• g: go, gyal, lego
• h: hou, hit
• j: jam, jodj, jrom
• k: kot, kil, doko, kriezi
• l: luk, pul
• m: mama, mek, mi
• n: nuo, nain, nat
• p: papa, pat, piil
• r: rien, rait, riva
• s: sit, bos, kos
• t: taiga, tiit, ten
• v: vien, hevi
• w: weda, windo
• z: zip, friiz
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Opportunities the English Language Offers
by Ms. Ana Marcela Valladares
Abstract:
English is widely acknowledged to be a universal language. A large number of people from
many countries learn it as a second language, especially when it comes to getting a job. Around
92% of non-English speakers say that speaking English is important to their career growth, but
only 7% of them say that their skill level is adequate to move up the ladder and get offered more
international opportunities, according to a Global English survey conducted in 2010.
As the world becomes more integrated, the opportunity for companies to expand and minimize
costs continues to grow. Nicaragua is quickly becoming a new attractive destination for investment
in various industries, including the outsourcing sector. About 90% of the companies in this sector
export their services in English. English is the official language in over 83 countries while it is
customary to speak English in 105 more countries. Indeed, English is the most essential language
for global business success.
The basic Business Process Outsourcing (BPO) services currently being exported from
Nicaragua represent approximately $60 million in exports, resulting in 3% of exports from Free
Zones. There is great potential for development in this sector through the implementation of
value-added operations.
_________________________________________________________________
As the world becomes more integrated, the opportunity for companies to expand and minimize
costs continues to grow. Nicaragua is quickly becoming a new attractive destination for investment
in various industries, including the outsourcing sector. About 90% of the companies in this sector
export their services in English. English is the official language in over 83 countries while it is
customary to speak English in 105 more countries. Indeed, English is the most essential language
for global business success.
Today, globalization, coupled by rapid technological innovation, is changing the basis of
competition. While owning all activities of a company is no longer important, the ability to
control and optimize the critical activities and make better use of available resources remains
very important. Companies with innovative minds are simplifying their value chains, making
their functions more flexibly organized. The question is no longer whether to outsource a capacity
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or activity, but how to outsource each of the activities of a company.
English is widely acknowledged to be a universal language. A large number of people from
many countries learn it as a second language, especially when it comes to getting a job. Around
92% of non-English speakers say that speaking the language is important to their career growth,
but only 7% of them say that their skill level is adequate to move up the ladder and get offered
more international opportunities, according to a Global English survey conducted in 2010.
The basic business process outscourcing (BPO) services currently being exported from
Nicaragua represent approximately $60 million in exports, resulting in 3% of exports from Free
Zones. There is great potential for development in this sector through the implementation of
value-added operations. Costa Rica, for example, has a well-developed outsourcing industry and
focuses on exporting value added services ITO exporting more than U$1 Billion annually.
If Nicaragua focuses on attracting more companies in the Knowledge Process Outsourcing
(KPO) and Information Technology Outsourcing (ITO) sectors, exports may easily triple and
reach 500 million in annual exports within a few years. In addition, these value-added services
represent new and better opportunities for young people as they represent higher wages, giving
them the opportunity to develop professionally in their careers and work in companies with
international standards.
Most of the BPO companies located in Nicaragua employ young people who are looking for a
first experience in the workplace. The average age of workers in this sector is between 18 and 30
years old. This is a great advantage in Nicaragua since the vast majority of the population is under
the age of 39. Nicaragua has proven to have a qualified bilingual workforce known not only for
their neutral accent, but also because of the high quality standards demonstrated when working
for a company.
Currently, no association or institution exists within the country that collects statistics on the
availability of bilingual candidates and as a result, PRONicaragua has taken the task in conducting
annual surveys in order to present a study that was constructed based on the statistical information
provided by the language institutes and colleges that voluntarily decided to collaborate with this
initiative in order to measure the bilingual population.
The study shows that the majority of the bilingual workforce is available in Managua as well
as the northwest of the country. Leon and Chinandega (northwest) with a population of 815,941
of which 63% represents a young labor force averaging between the ages of 15-45. Approximately
75% of students enrolled in English courses are located in Managua and Leon represents almost
18%.
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Availability of Bilingual Talent
In 2012, 205 students graduated from the different bilingual schools. The average age of young
graduates was 17. Moreover, by 2013, the number of students that were about to graduate was of
192 students, maintaining an average age of 17 years.
Some of the schools that took part in this study, offer students the opportunity to pursue a
sixth year of high school so students can choose to receive a High School Diploma (or another
international certificate), additional to the Baccalaureate Diploma of Nicaragua.
The language centers have different levels and duration depending if the courses are daily or
on Saturdays. Some centers also offer specialized English courses in various subjects such as:
vocabulary for careers, vocabulary for call centers, specialized courses like the GMAT, TOEFL,
SAT and GRE. Every year there is a tendency of more people wanting to study the language to
obtain better job opportunities, especially in the BPO sector.
In order to measure the quality and quantity of the bilingual work force in the country, through
the years PRONicaragua has created a database of more than 5,000 people and has pre-qualified
50 percent of them through industry-certified methodologies in a series of annual recruitment
events and initiatives.
One of the events PRONicaragua organized in Managua in 2010 which focused mainly on
English skills, was a job fair named “Employment Machine.” “Employment Machine” was a two
day event held in August in Galerías Santo Domingo mall and the American University campus
(UAM being the Spanish acronym). This effort was organized jointly with a Fortune 100 company
in order to assess the skills and English proficiency of the labor force in Nicaragua. Almost 500
young bilingual individuals attended this activity, whose slogan was “Get ready for a change in
your life.” The event demonstrated the excellence of the English-speaking human resources in
Nicaragua.
Out of the 463 participants, 77% of the individuals met the English requirements needed by
the company, each person was submitted to a series of tests which included a 35 question multiple
choice online test, a conversation styled oral test and a 17 line predetermined essay. Of these
pre-qualified participants, 69% had a monthly salary expectation range of $0 to $750 dollars (of
which only 26 percentage came from people who had a $500 – 750 expectation), demonstrating
the competitive cost structure Nicaragua has to offer when compared to other countries.
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Availability of Technological Talent with Bilingual Knowledge
The availability of human talent, with expertise in different areas, positions Nicaragua as
an ideal destination to meet the growing demand for knowledge process outsourcing (KPO). In
2011, PRONicaragua coordinated a job fair in order to recruit technological talent in Nicaragua
and additionally obtain statistics on the sector. The job fair lasted two days during which the
participants went through a series of tests, including examining oral and written English skills
and technical capacity. More than 400 people participated in the job fair in which the average
age was between 20 to 30 years old, 53 percent of the participants were employed and 47
percent unemployed, proving there is a large qualified labor pool available. The majority of the
participants in the IT Job Fair had a background in Systems and Computer Engineering (40%
and 30% respectively). More than 60 percent of the participants that were interviewed had an
Intermediate and Advanced English level.

Opportunities for the English Speaking Population
As PRONicaragua continues to successfully attract foreign direct investment, it has become
essential for those interested in seeking greater opportunities to be fluent in English in order
to obtain a successful career domestically or internationally. Many job opportunities that are
created through foreign investment involve having regular contact with speakers of foreign
languages, especially English.
Knowledge of a foreign language, particularly English, can lead to exciting career opportunities
unavailable to those without a knowledge of an extra language. This is due to the fact that since
English is the “lingua franca” of the world, many English-speaking executives don’t bother to
learn other languages because most business people can speak English. As a result, inability
to speak English puts non-English speakers at a disadvantage, at times slowing things down by
having to use interpreters.
The outsourcing industry has shown itself to have improved the economy of many countries,
primarily by employing a large number of people and in building infrastructure. This industry
demonstrates that there are great opportunities for countries such as Nicaragua to attract foreign
investment in this industry where potential employees will be able to =appreciate the benefits of
acquiring new knowledge while working in the outsourcing sector.
Aside from receiving a transfer of knowledge from foreign companies, the Nicaraguan
population also has the opportunity to enjoy a higher quality of life through higher paid wages/
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salaries. Nicaragua’s current minimum wage is of $226 (including social benefits), with the
attraction of foreign investment, the average salaries for bilingual personnel in the BPO sector
are start at an average of $720 (including social benefits), representing a 219% increase in salary.
It is important to mention that jobs created by outsourcing are not just “low-end, low-skilled”
jobs. Companies that are looking to outsource are also looking to provide services that require
value added skillsets. The KPO and ITO sectors offer greater opportunities to graduates of a variety
of careers such as law, architecture, computer engineering, systems engineering and business
administration. These careers represent 66% of the students enrolled in the universities which
amount to approximately over 99,000 students that will be qualified to serve the outsourcing
industry once they graduate.

Most of the employees in this sector range from 18 to 30 years of age and are likely to be
college students paying their way through college or recent grads in need of the work experience
to help increase their knowledge and polish their skills; additionally many of the employees are
the source of primary income for their families.

Obstacles Identified
In order to maintain the growth trend in the country and sectors can be expanded so as to
have a major impact on the economy, the country should pay attention to some of the areas that
require improvement to be able to promote the development. Nicaragua faces a major challenge
in the ability to continuously attract investment in sectors that require skilled human resources
in the areas of information technology and in sectors that require bilingual staff. Currently, the
main weaknesses the country has in providing skilled human resources are:
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Existing gaps. There are significant gaps between the needs of companies and the human
resource available in sectors that require bilingual staff and / or qualified personnel.
Low availability of qualified technical human resources. There are few engineers
who graduate from information technology programs and, as a result, this prevents the country from producing human talent in other areas of great potential within the industry such as
software development, and development of mobile applications, to name a few.
Low availability of bilingual human resource. Training centers and language schools
have poor English teaching programs. English teachers do not need to go through a certification
process and in many cases are not qualified to be teachers.
Limited access to English programs: In many cases, the lack of funding to pay the cost
of the courses is an obstacle to the development of bilingualism within the country.
Certification Programs: There is no regulation of certifications to ensure the student’s
qualifications.

Suggested Solutions
For Nicaragua to meet the challenges it is currently facing, an action plan must be implemented in order to address the major limitations in developing and strengthening human
resources within the country. The following solutions to the problems have been identified:
Finishing Schools and Training Grants. Training programs should be available that aid
in closing gaps between the company’s need and the quality of the human resources available. A
curriculum must be created in order to enhance engineering skills and people with a knowledge
of the English language so that once the program is completed they are immediately employed.
The academic institutions along with the companies within the sector need to work together
and be supportive of the needs of the candidates and help in the creation of the curriculum. For
this type of project to work smoothly, it is suggested that “training grants” be offered where the
participating company finances 50% of the cost of the program.
Campaign Communications. One way to promote and motivate students to study certain
languages, technical careers or university courses is through a nationwide communications
campaign. As the campaign highlights the benefits in terms of income, the development of a
career and available incentives, the availability of qualified human resources will be promoted.
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Mandatory Teaching of English. Projects should be developed with the Ministry of Education to increase the level of English proficiency among students in high school education enabling the development of bilingualism in the country. This would strengthen the language skills
learned in earlier stages including the level of the development of a neutral accent, vocabulary,
fluency of an increasingly technical language. In order for the project to be successful, the country must implement an educational policy that institutionalizes teaching English nationwide.
Improvement of English Schools. It is necessary that teachers must go through a
qualification process to confirm that they have the required skills and are fit to teach. It is also
important that the curriculum of English programs ensure appropriate training of students and
the expected results of graduates.
Facilitating Funding or Scholarships. Develop financing or scholarship programs for
students in order to facilitate access to English courses and help raise levels of bilingualism in
the country. The programs are associated with high probabilities of employment which will
create a virtuous circle that will strengthen the availability of bilingual human capital.
Certification Programs. There need to be minimum levels or shared standards to ensure a level of capabilities. The program should establish a mechanism to ensure and certify the
qualifications of both students and teachers. It is ideal for the academic entities and the private
sector to determine the specific indicators and standards that must be completed in each level in
order to obtain the certification.
This proposal will be focused on meeting current and future needs of the industry, leading to
the further development of skills that create more positions within the outsourcing industry.
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Inserción Laboral de Jóvenes Nicaragüenses en la
Industria de Call Center: Una oportunidad de empleo con
dignidad para la juventud
by Mr. Carlos Porras
Abstracto
El Proyecto Inserción Laboral De Jóvenes Nicaragüenses Mediante La Creación De Un Sistema
Sostenible De Formación es una iniciativa del sector público para aprovechar la necesidad del
sector privado creando oportunidades laborales para jóvenes nicaragüenses en la industria de
tercerización de servicios bajo régimen de zonas francas, mediante la creación de un sistema
sostenible de formación de inglés para Call Centers, en el que participan directamente empresas
de la industria de BPO, institución financiera y Centros de Formación de Inglés. Proyecto
cofinanciado por la Corporación Nacional de Zonas Francas (CNZF) y FOMIN/BID, con más de
20 cursos impartidos y más de 100 egresados. Experiencia sobre efectos positivos y aspectos que
han dificultado el desarrollo pleno del programa de formación, donde destaca la problemática de
uso de inglés como segunda lengua necesaria para la vida laboral en el país.
________________________________________________________________
Los servicios de tercerización de procesos (BPO) en inglés para atender el mercado de los
Estados Unidos (USA) tienen poco más de 10 años de haberse establecido en Nicaragua, siendo las
condiciones competitivas del país que atrajeron a grandes compañías para invertir en esta rama
de la industria, tales como: régimen de zonas francas con exoneraciones de algunos impuestos y
facilidades de negocio exclusivos para las empresas que invierten en este sistema, y el potencial
de personal bilingüe existente y disponible para laborar inmediatamente como agentes de call
center. Actualmente operan más de 12 empresas de call center en el país, siendo las más grandes
tres compañías internacionales (SITEL, STREAM GLOBAL y CUSTOMER-24/7-ACCEDO-), y la
más nueva CONCENTRIX. En total estas empresas emplean, a diciembre 2013, un total de 4,729
personas con ventas de U$74,330,000 mostrando un crecimiento importante en los últimos
años pero con menor rapidez de lo que se esperaba, principalmente debido al agotamiento de la
disponibilidad de la mano de obra calificada, específicamente con dominio del idioma inglés para
atender el mercado de los EEUU, lo cual es requisito fundamental para emplearse como agente
de call center.
Esta industria no requiere especialistas ni profesionales graduados (aunque esto es una ventaja
64

para emplearse), por lo que representa una oportunidad de empleo sin comparación para muchos
jóvenes que no estudiaron o no logran concluir estudios superiores, pero que sí invirtieron
esfuerzos en el aprendizaje del idioma inglés, donde pueden obtener salarios por encima de la
media nacional y hasta tres veces mayor que el promedio de manufactura ligera en zonas francas,
siendo el mínimo U$500.00 mensuales.
El censo nacional de población 2005 indica que existen más de 215,000 jóvenes en edades
comprendidas entre los 15 y 29 años. De estos, más del 60% se encuentra desempleado o
subempleado, y de manera similar esta situación se observa a nivel de la región centroamericana.
Es precisamente ésta una de las razones por la que este proyecto tiene relevancia y pertinencia
en el país, ya que las empresas están en disposición de crecer en la medida que la mano de obra
bilingüe esté disponible.
La Comisión Nacional de Zonas Francas (CNZF) identificó esta oportunidad como una
alternativa para la inserción laboral de jóvenes con conocimientos del inglés, y para aprovechar
esta coyuntura la CNZF propuso al Banco Interamericano de Desarrollo (BID) un proyecto que
ayude a formar jóvenes en el idioma inglés para que logren cumplir con las exigencias de dominio
del idioma por parte de las empresas. Se obtuvo proyecto piloto con un cofinanciamiento a través
de la ventanilla de apoyo al sector privado Fondo Multilateral de Inversiones (FOMIN, miembro
del Grupo BID).
El propósito de este proyecto es diseñar y establecer un sistema de formación específica
para la capacitación de jóvenes que deseen insertarse laboralmente en la industria de BPO en el
país, donde participen activamente las empresas de Call Center bajo régimen de zonas francas y
centros de formación de inglés. Esta iniciativa es un pilotaje que más adelante podría convertirse
en una estrategia público-privado para atraer y/o aumentar la inversión extranjera, dependiendo
de los resultados de funcionamiento del sistema. Debido a la dimensión y concentración de
las empresas, el proyecto solamente se desarrolla en Managua, sin menos cabo de que jóvenes
provenientes de otras ciudades del país tengan esta opción laboral y estén dispuestos a trabajar
donde la empresa lo requiere.
El sistema consiste en vincular y establecer alianzas entre las empresas y los Centros de
Formación de Inglés (CFI), con un objetivo único “formar jóvenes con las habilidades del idioma
inglés suficientes para insertarse laboralmente”, por tanto la participación directa de estos
actores es sumamente clave para el éxito del sistema, así como la coordinación interinstitucional
a cargo de la CNZF. Adicionalmente se pone a disposición un fondo de crédito administrado
por una entidad financiera especializada, con el cual los jóvenes podrán pagar e inscribirse al
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curso, período durante el cual no pagarán más que el interés corriente (período de gracia) y una
vez contratados iniciarán con el pago de la cuota a la deuda principal. La persona que solicita el
crédito de estudio no necesita tener un empleo o una fuente de ingreso, basta con que cuente con
una persona que le sirva como fiador del préstamo.
Los componentes principales del sistema son: i) Currículo formativo diseñado y ajustado a las
necesidades de las empresas, el cual podrá ser adaptado en la marcha acorde a los cambios de
contexto de la industria BPO, ii) Disponibilidad de un fondo de crédito para ayudar a los jóvenes
a pagar el costo del curso, ya que se espera que al final del proyecto la oferta de los cursos queda
funcionando de manera sostenible en condiciones de mercado, por tanto el sistema de Beca o
subsidio no es considerado para este pilotaje, iii) alianzas bilaterales entre las empresas BPO y
CFI, con responsabilidades y compromisos de participación en el proceso de formación de los
jóvenes inscritos en los grupos de aprendizaje.
Esta propuesta tiene ventajas para todos los involucrados; a) para las empresas significa
tener acceso a mano de obra calificada proveniente de centros de formación y reducir costos de
capacitación en el idioma, concentrándose en el entrenamiento específico de la campaña en que
será empleado el joven egresado de los cursos del programa, b) para los CFI el riesgo financiero
se reduce a casi cero ya que con la ayuda del crédito se paga el curso completo desde el inicio, c)
para los jóvenes el crédito es en condiciones blandas y de bajo costo, el cual pagarán una vez sean
contratados por las empresas.
Los primeros resultados obtenidos de un primer bloque de jóvenes capacitados son los
siguientes:
• Las tres empresas más grande de la industria en el país participan directamente con el
proyecto: SITEL, STREAM, ACCEDO, y en negociación con CONCENTRIX.
• Participan siete CFI1, de los cuales al menos cuatro continúan activamente su oferta de
cursos (UTM, KU, CCNN y WSI).
• Se dispone de un Consejo Asesor para el proyecto integrado por CNZF, FOMIN, PRONicaragua y un representante de los CFI y uno de las empresas BPO.
• Más de 500 personas se han acercado a los CFI para ingresar al sistema de formación.
• Más de 360 personas aplicaron al examen de ubicación de los cursos, 46% de estas logró
ubicarse en uno de los dos niveles que contempla el sistema formativo.
• Se inscribieron más de 120 personas a los cursos.
• A julio 2014 egresan 106 personas, 42% son mujeres, y 54% fueron reclutados por las
1

Universidad Thomas More, Keiser University, CCNN, WSI, UCA, BICU, UAM
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empresas. Se otorgaron más de U$80,000 en 101 créditos aprobados para pago de los
cursos.
Los primeros resultados de contratación de egresados no es aun satisfactorio, pero es alentador
para continuar el esfuerzo y mejorarlo en la medida que se determinen sus debilidades, lo cual han
permitido emprender alternativas para su perfeccionamiento tales como ajustes en el contenido,
duración de los cursos, mejor comprensión de los exámenes de ubicación, ajustes al mecanismo
de financiamiento y una mejor forma de colaborar de los actores claves, específicamente mayor
acercamiento entre los CFI y las empresas BPO mediante alianzas o convenios de cooperación
bilateral.
El problema más trascendental registrado por este proyecto piloto es la poca masa crítica
existente de jóvenes con dominio del idioma inglés para ingresar a un curso donde se le ayudará
a perfeccionarlo y a dominar el vocabulario de la industria. El proyecto se plantea que al menos
600 jóvenes sean capacitados de estos cursos y que el 80% de ellos sean contratados por las
empresas, sin embargo, el nivel de inglés que muestran los jóvenes para ingresar al sistema
formativo es menor del mínimo requerido, por tanto la cantidad de egresado a la fecha es menor
de lo esperado. Efecto que también se visualiza en la contratación de los egresados. Se han hecho
mejoras al sistema con la expectación de incrementar las cifras obtenidas en el primer bloque de
egresados.
También es importante que la oferta de calidad de los CFI sea incrementada acorde a las
exigencias de las empresas. Por tanto, es necesario que se emprenda un proceso de formación de
formadores (profesores) que incluya la certificación de profesores para la enseñanza del inglés
como segunda lengua y que reciban entrenamiento periódico de parte de las empresas, con el fin
de elevar sus destrezas en la formación de los jóvenes como agentes de call center.
Es necesaria la creación de un subsistema de enseñanza del idioma inglés para aquellas
personas interesadas de insertarse laboralmente en la industria de call center, que les permita
aprender este idioma para alcanzar el nivel mínimo requerido por el sistema formativo diseñado.
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One Million Voices: Nicaragua’s Seven Year Campaign to Build a
Bilingual Workforce
by Mr. Christopher Dray
Abstract
In 2013 Centro Cultural Nicaraguense Norteamericano (CCNN) conducted a survey of countries
around the world who mounted national campaigns to promote the value of learning English.
We then used the information to develop a strategy for a national campaign in Nicaragua which
we called “One Million Voices”… a plan to expose 1,000,000 Nicaraguans to English language
education over a period of seven years. CCNN’s Executive Director Chris Dray will present the key
points of the plan and facilitate a discussion on how government, language educators, industry
and the community can work together to mount a successful national campaign.

______________________________________________________
Introduction
The future of this nation’s economy will partially depend on the knowledge and skills of our
workforce. Investors in the global economy favour countries and communities that can offer
skilled people at a competitive cost, and one of the most useful skills is the ability to communicate
using the international language of business and trade...English.
The Bible tells of the Tower of Babel, an ancient mega-project that failed because the workers
did not share a common language. Thousands of years later, we are still coping with the same
problem. Early in the 20th century, the League of Nations called for the creation of a common
international language to increase communication between cultures and bring peace to the world.
Esperanto, the new synthesized language, did not take root, but in its place English has emerged
in the 21st century as the international language of diplomacy, science, business and culture.
In Nicaragua, the coming of the Grand Canal will bring east and west to the nation’s shores.
North-south trade between the Americas is already established and increasing every year. We are
positioned to become an intersection of international trade, but will we be ready to take advantage
of this opportunity? Will our people have the knowledge and skills to start businesses and win the
best paid jobs, or will we remain a poor nation unprepared for economic success?
Our commitment is to empower the next generation of entrepreneurs, professionals,
68

technicians, tradesmen and workers by exposing one million Nicaraguans to English language
training by 2020... one million voices ready to communicate with the world.

The Partners
The founders of One Million Voices are English language educators who presented a successful
teacher training conference for 450 English instructors at UNAN in July of 2013 with the
sponsorship of textbook publishers. The partners realized that working together they could make
a significant contribution to teacher development and improve the quality of English language
training throughout the country.
To take on the leadership of a national campaign such as One Million Voices, the partnership
must confirm their commitment and recruit additional members. Participants in the campaign
can become partners, stakeholders or beneficiaries. Partners develop and manage the campaign.
Stakeholders are all those who will be affected by the campaign and therefore should be consulted
on an ongoing basis. If a language training organization or government agency involved in
economic development chooses not to join the partnership, they become stakeholders who are
considered in all planning. Some stakeholders will also be beneficiaries, those who earn revenue
as a result of the campaign such as educational institutions, businesses, and teachers, as well as
the ultimate beneficiaries who are the students who learn English and become our One Million
Voices.
Action Steps:
• Each of the partners presents the concept to their own senior leadership to confirm their
institution’s participation and commitment.
• Partners make presentations to colleagues in other institutions as well as the Consejo Nacional
de Universidades (CNU) to encourage broader participation.
• Partners make presentations to industry associations such as Superior Council of Private Enter
prise (COSEP) and the many individual associations within COSEP, to determine the interests
of the private sector in English training.
• Partners meet with national government agencies responsible for education and training and
aspects of economic development to determine how they would like to participate in the
campaign... as a partner or as a stakeholder. These include Ministry of Education, INATEC,
Pro-Nicaragua, Zona Franca, INTUR and others.

69

The Stakeholders
The participation and support of stakeholders is essential to the success of the campaig.
Ongoing communication and consultation are also required to ensure that stakeholders are fully
informed and that their concerns are addressed.
Action Steps:
• Identify all of the agencies, institutions, associations, businesses and communities who may be
affected by the campaign and establish a way to communicate with each of these stakeholders
to keep them aware of the campaign and its progress.
• Identify negative stakeholders... organizations or individuals who believe that the campaign
will have a negative affect on their interests. Establish communication with negative
stakeholders to address their concerns if possible.

The Financial Plan
One Million Voices is currently investigating how other Latin American countries, such as
Costa Rica, financed their national bi-lingual campaigns. Costs can be divided into five categories:
• Promotion focused on the value of learning English
• Training and certification required to increase the capacity of teachers, schools and
organizations to deliver high quality instruction.
• New training methods and curriculums to meet the needs of each sector including urban and
rural students, labour force, organizations, companies and government agencies.
• Increased availability of infrastructure such as language laboratories in schools and more
affordable books, digital resources and software licenses.
• Any subsidies, loans or scholarships that may offered to students.
The financial requirements of the campaign will depend on the model adopted by the
partnership. Here are several examples:
Industry Driven: In this case, the businesses, organizations and institutions who support the
campaign work together, use their own physical, personnel and financial resources, to manage
the campaign without public funding or the involvement of government. The advantage to this
approach is that it is investor driven, efficient and easier to coordinate. The disadvantage is that
the capacity and reach of the campaign will depend on the level of resources available from the
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partners. The recent teachers conference is a good example of a successful industry driven event.
Nationally Funded: In this model, the businesses, organizations and institutions who support
the campaign partner with the National Government to mount a publicly funded campaign visibly
lead by a government agency. An example is the recent Call Centre Training Program lead by
Zona Franca. The advantage to this model is the campaign receives resources from government
and has access to government’s promotional capacity which is considerable.
Internationally Funded: In this case, the partnership secures international development
funding from an agency such as the World Bank. Any kind of international funding will also
require the commitment of physical, personnel and finance resources from campaign partners.
The advantage of international funding is access to resources and the visibility of having the
support of a prestigious world-class agency.

Project Management
The partners serve as a General Assembly. Membership is open to universities, schools,
private educators, development agencies, businesses, industry associations and government
departments. The Assembly appoints a Steering Committee to set the direction of the project
in response to the interests of Assembly members, represent the project publicly, and lead
negotiations with government and international financiers. The Steering Committee appoints a
Project Management Team of paid professionals who work under the direction of the Steering
Committee to advance the project.
The Project Management Team can be financed in three ways:
• Staff from partner institutions can be reassigned to work on the project during the
start-up year.
• Partners can cost-share professionals hired for their specific project management
capacities.
• Partners can secure start-up funding from national or international programs.

Conclusion
One Million Voices offers an the opportunity to facilitate the emerging spirit of cooperation
in the education community, improve the quality and availability of English language training,
prepare young professionals for international education opportunities, strengthen the nation’s
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bilingual work-force and prepare the people of Nicaragua for future economic growth and
prosperity.

Appendices
Appendix A: Project Management Work Plan
October, 2013 (included)
Appendix B: Survey of Bilingual Campaigns
CCNN, May 2013 (available upon request)
Appendix C: Survey of Teacher Certification Franchise Options
CCNN, June 2013 (available upon request)

Project Management Plan
This is an outline of a work plan for the 2015 start-up year. The project managers will use a
rolling plan methodology through which strategies and plans are updated monthly to build the
campaign and ensure that the project stays on track. The planning and management of a seven
year national campaign is a massive undertaking. In order to advance the project more effectively,
planning will be guided by seven committees, each of which will be chaired by a member of the
Steering Committee. In this way we can involve partners and stakeholders from the community
with specific expertise in the aspects of the project that are of most interest to them and their
organizations. The seven planning committees include:
1. Participation
2. Teacher Training
3. Program Development
4. Infrastructure
5. Finance
6. Promotion
7. Management

1. Participation
Unity is crucial for the effective development of national campaign. We need to ensure that
all partners, stakeholders and beneficiaries are fully aware of the opportunity to participate in
the development of One Million Voices. Perhaps even more importantly, we need to keep them
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informed. When the bilingual campaign was launched in Costa Rica, there was a well funded
publicity campaign, but due to insufficient preparation of institutions and resources, the campaign
lost its impetus. The work of the Participation Committee is to ensure this does not happen in
Nicaragua.
Action Steps:
• Ensure that every school and educational organization in the country is aware of the initiative
and has an opportunity to participate.
• Ensure that all participating schools and institutions gain promotional profile for their
participation.
• Establish an active internal communication system with participating schools to make them
aware of planning, and more importantly, to hear back from them on their progress, concerns
and requirement for support.
• Survey participating organizations to document their current programming, curriculum,
language lab capacity and preferred publication materials. Also assess their potential and
readiness for growth in response to an increased demand for English training.
• Hold open consultation meetings in all communities where there is English instruction to
solicit the view of educators, parents, students and businesses on the language learning needs
of the community.

2. Teacher Recruitment, Certification and Capability:
Nicaragua does not have enough qualified English instructors to meet the current demand for
English instruction. Before a national campaign is launched we must mount a focused training
program to improve the capability of existing teachers, recruit and certify new teachers, and
attract a new generation of “internacionalista” volunteer instructors. The work of the Teacher
Training Committee is to ensure Nicaragua hasenough qualified English instructors ready “just
in time” to meet an increase in demand for training.
Action Steps:
• Assess the number of qualified teachers now practicing in Nicaragua.
• Identify all existing sources of language teacher training.
• Develop an accord between universities and schools to include teachers from other schools in
their capacitation programs in order to get the maximum benefit from existing training.
• Develop a focused capacity building program with webinars, on-line training resources, and
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real-time training events such as seminars, presentations, site visits, mentorships, and
conferences.
• Form a Youth Brigade of young fluent English speakers who have graduated from English
programs such as Keiser, CCNN, Access and others. Train these youths to teach English and
place them in the classrooms to enable regular teachers to attend training programs.
• Work with investors to establish internationally recognized English teacher certification
franchises in Nicaragua (Appendix C).
• Partner with volunteer agencies such as Peace Corps, CUSO, VSO and others to attract
certified teachers who are native speakers.

3. Program Development:
If an individual student is motivated by the campaign to learn English, he can attend a
program offered by a university, school or academy. If a business or industry association or
government agency decides that having bilingual employees would be beneficial, how do they get
the instruction they require delivered in a way that is compatible with their operations?
The work of the Program Development Committee is to:
• Investigate the specific language learning requirements of all possible markets for language
education: children, university students, adults, labour force, tourism, manufacturing,
athletics, call-centre, telemarketing, professionals, government agencies, police, military and
diplomatic community.
• Investigate service delivery options used in other countries and consider their suitability for
Nicaragua.
• Work with universities, schools, academies and private service providers to ensure that there
are qualified practitioners and programs ready to meet the various learning requirements in
the community.

4. Infrastructure:
We need to consider the materials and equipment required to meet an increased demand
for training resulting from a national campaign. The work of the Infrastructure Committee is to
make sure that the classrooms, computers, books and software required for One Million Voices
are available at the lowest possible cost to meet an increase in demand for instruction.
Classrooms: We want to be able to offer English language training in every community in
74

the country. A combination of traveling instructors and on-line programs will enable us to serve
students even in the most remote areas, but we still need to identify places for classes to be held.
Computers and Language Laboratories: Our ability to used blended learning, webinars, and
on-line programs will be limited by the availability of computers. This will also deeply affect our
ability to serve remote regions of the country and will limit access to training to people wealthy
enough to own a computer. The opportunity of the moment is that the desktop computer (CPU)
is losing market share to more portable devices. That means that there may be surplus CPUs in
the coming years and an opportunity to get equipment cheaply to install in schools throughout
the country.
Books: The cost of English instruction textbooks is significant when viewed in the context of
the local economy. Books can represent 20% of program costs in Managua, and those expenses
are usually passed on to students. Schools buy books from local distributors or directly from
publishers based in other countries. Delivery times can be as long as two months and discounts
from suppliers range from 10% to 45% depending on individual agreements. There is a great
opportunity for universities and schools to work together, develop bulk purchase orders and
invite the publishing industry to bid. Increased competition and volume purchases usually result
in reduced costs and decreased delivery times.
Software: The language learning industry is moving away from paper publications towards
online and blended learning which combines classroom instruction with software licenses for
studying on-line. Many of these products are not in use in Nicaragua because computer technology
is less available to students in their homes than in other countries and technology in schools is
limited. This will change. On-line learning is an essential part of developing language programs
for rural students and for business, industry and government. It is also a partial cure for the
limited availability of classrooms required for more traditional teaching methods. As with books,
universities and schools can work together to reduce costs through volume purchasing.
Action Steps:
• Identify spaces for instruction throughout the country.
• Negotiate with the publishing industry on volume discounts for books and a more effective
system of distribution.
• Identify software required for blended learning, teacher support, and other applications, and
negotiate volume discounts on program licenses.
• Identify sources of market surpluses of CPUs and work with Government and international
agencies to purchase CPUs in volume at a discount, or have equipment gifted to Nicaragua as
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part of a trade or diplomatic agreement.

5. Finance:
The work of the Finance Committee is to gather resources. These include funds, contributions
of materials and services, and the influence required to get them. Resources will come from
partner organizations, sponsors, foundations, development funds, government and international
development financiers such as the World Bank.
Action Steps:
• Investigate how other countries have financed national bilingual campaigns.
• Identify all potential funding sources.
• Develop a business plan and budget for the seven year campaign.
• Develop presentations to funders and prepare representatives for meetings and presentations.
In addition to funding there are a number of ways the National Government can support thena
tional bilingual campaign.
• Encourage government owned universities to participate the campaign.
• Encourage INATEC to participate as the national agency responsible for capacity building for
employees of government and business.
• Encourage the Ministry of Education to participate by enabling teachers to participate in
training, increasing availability of technology in schools and increasing the availability and use
of software and on-line programs.
• Use diplomatic channels to increase the availability of computer language labs throughout the
country.
• Loan personnel from Government departments and agencies to fill key roles in the
management of the bilingual campaign.
• Use government vehicles with access to purchasing agreements with vehicle manufacturers
and access to Government fuel prices.
• Access at reasonable cost, to the extensive communication network of television, radio, and
public signage controlled by the Government.
6. Promotional Campaign:
The work of the Promotions Committee is to develop a promotional strategy and determine the
most effective way to promote the project and communicate with the community over the course
of the seven year campaign. The first publicity focus will be on the value of learning English. The
campaign must respond to these questions:
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• Why should I learn English?
• Learning another language is hard and expensive. How will it improve my life?
• How will it improve my ability to take care of my family? How will it improve my children’s
future?
The second publicity focus is to show how people can access instruction. In this part of the
campaign we will promote participating schools and institutions, and the types of courses they
offer. There could be a general program as well as industry specific programs such as English for
call centres or tourism or trade. The ongoing campaign will measure progress, celebrate successes,
honour businesses and publish testimonials from individuals who’s careers or businesses changed
as a result of learning English. In order to maintain public interest in the seven year campaign
we have to have a constant stream of stories to offer to the community. There are many ways to
do this.
• Awards may be used to draw attention to the success of students, or the excellence of
participating schools, or honouring the commitment of industry partners.
• Personal success stories can be told through public media are also effective.
• An English radio station could be implemented with a local network talk show.
• An interactive web site could be hosted with literary competitions, chat rooms, and links to
resources for teachers and students.
• Every step needs to be documented in the process with photos, videos and sound bites. This
documented material can be used in marketing and communication and in fundraising to
attract further international funding.

7. Ongoing Project Management:
During the 2014 start-up year, project management will focus on supporting the work of the
Steering Committee and the seven Planning Committees. Once the campaign is launched, we
will need a sustainable management model that can support the project for seven years. The
Management Committee will develop that model. In the case of Costa Rica, the partners formed
a separate organization, Costa Rica Multilingue. The advantage of a stand-alone organization
is that it can contract directly with funders. Management could also be embedded in one of the
partner institutions or within government.
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The impact of Teacher Development Interactive in teachers’
conceptualization of Language Teaching
by Mr.Alfieri Avilán based on Gabriel Díaz1 and Daniel Fernández’s 2
research for Pearson Longman Rio de la Plata
Abstract
One of the challenges that teachers face nowadays is to continue with their professional
development; however, in order for such development to take place, it must be planned,
accessible and most importantly, it needs to present relevant content based on teachers´ day to
day professional lives.
Having in mind such requirements and in order to offer teachers a tool which complies with
those specific parameters, Pearson presents Teacher Development Interactive on line. A robust
methodological program that allows teachers either to start a solid professional teaching career,
or continue on their own knowledge expansion of teaching English as a foreign language.
_________________________________________________________________

Introduction
This paper reports on a bi-national experimental study developed collaboratively between
Uruguay and Argentina. The project was convened by Pearson Longman Río de la Plata and
supported by the National Administration of Public Education in Uruguay. Our work anchors
in the Area of Teacher Development, more specifically, Information Technology (IT) Mediated
Teacher Education and aimed to explore whether Teacher Development Interactive (TDI)
modules have a positive impact on teachers’ conceptualization of language teaching methodology
in terms of (a) their transfer of theory into practice and (b) awareness of (and attitudes towards)
teaching language. Simultaneously and by serendipitous results, our study touches upon three
other key concepts: community of practice, reification and participation in these communities
and electronic academic interaction.
The project sought to ascertain whether participation in a TDI module resulted in enhanced
awareness of “best practices” in language teaching with pre-service and in-service teachers.
Student Teachers’ (ST) performance was analysed used of a Mixed-Methods Perspective (Burke
1 Gabriel Díaz Maggioli works at the National Administration of Public Education in Montevideo, Uruguay.
2 Daniel Fernández works at Universidad del Litoral in Santa Fé, Argentina
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Johnson and Onwuegbuzie, 2004) in which qualitative data was studied through quantitative
methods and vice versa, thus yielding a greater potential for triangulation of results. By setting our
findings in the context of (a) pre-service teacher education, (b) in-service teacher education; and
(c) continuing professional development, it is expected that the results will furnish a significant
contribution to knowledge, with the potential to influence policy and practice as well as to change
perceptions regarding the usefulness of online teacher education tools.

Method
a. Population: Sampling
Research participants were purposefully selected. Three Uruguayan and three Argentinean
Master Teachers (MTs) were selected from among university and/or College of Education
faculties in both countries. Their level of expertise with online teachers varied from basic-user
to fully proficient. In order to minimize this potential gap, all MTs were trained in the use of the
TDI platform and took the module they were about to teach in the student role prior to engaging
in teaching.
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Table 1 – Student Teachers’ Characteristics
T = Qualified teacher
TT = Teacher in training
NTP = Not teaching at present
ND = No teaching degree
STs were selected according to the criteria made explicit above so as to be able to cover all
stages in a typical teacher’s professional development career. Twenty nine participants were
originally involved in the project, although only 21 completed the whole program. The following
table summarizes the ST characteristics.
b. Roles and responsibilities in the Research Project
Project Director
The PD’s role was to take responsibility for and to plan and execute all elements relating to
the purpose and funding of the fieldwork, securing proper authorizations from Pearson Longman
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International and facilitating communication between the lead Co-Researcher and the company.
In the initial stages, he or she worked closely with the Research Director to turn the project
proposal into the research plan for which he would be responsible. In effect this entailed his or
her becoming the Director of the project, developing, planning, managing and undertaking the
financial considerations within a time-frame agreed.
Research Director
The RD’s role was to take responsibility for and to plan and execute all elements of the
fieldwork research funded within the project. In the initial stages, he or she worked closely
with the PD to turn the project proposal into the research plan for which this person would be
responsible. In effect this entailed his or her becoming the Principal Investigator of the project,
developing, planning, managing and undertaking the empirical fieldwork within a time-frame
agreed, but in a context of regular on-site and/or virtual meetings with the Project Director and
his or her Co-Researcher at which progress was discussed and refined.
Co-researcher
The CR role was to take act as a sounding board to the Research Director and to contribute
significantly to the review and refinement of all elements of the fieldwork research funded within
the project. In the initial stages, he or she worked closely with the PD and RD, to turn the project
proposal into the research plan. In effect this entailed his or her becoming the lead co-investigator
managing and undertaking aspects of the empirical fieldwork within a time-frame agreed, but in
a context of regular on-site and/or virtual meetings with the PD and RD at which progress was
discussed and refined.
Master Teacher
The MT’s role was to assist in the delivery of an innovative professional development program
called Teacher Development Interactive. In effect this entailed his or her becoming a research
partner undertaking aspects of the empirical fieldwork within the time-frame agreed, and
participating in on-site and/or virtual meetings with the PD and CR, as needed, at which progress
was discussed and refined.
Within this framework of project management his or her specific duties on the research
project included:
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a. Attending and/or leading the Master Teacher Training program;
b. Keeping a thorough record of your TDI STs’ development;
c. Administering coursework tasks on a regular basis;
d. Administering pre and post course tasks;
e. Submitting information and data to the co-researchers in a timely fashion;
f. Securing that all data are collected via the means and on the deadlines prescribe.
Student Teacher
The ST’s role was to participate as a student in an innovative professional development experience
called Teacher Development Interactive. Within the framework of the project his/her specific duties
on the research project included:
a. Actively participating in the development of the TDI online module.
b. Submitting all coursework tasks in the format and on the deadlines prescribed.
c. Commit to completing the course and all its components by the time frame agreed.
c. The Program
TDI provides English Language teachers with a strong foundation in teaching methodology. The
modules focus on key areas of importance to English language teachers, including Fundamentals of
ELT, Speaking, Reading, and Listening. Each module consists of approximately 15-18 hours of content,
and is hosted by a well-known author, researcher, or teacher trainer in the field of ELT. In this pilot,
STs worked on the Speaking Module.
The program features a combination of written and visual input in the form of readings and videos,
as well as podcasts on issues relevant to the module’s content. Besides the input, there are frequent
concept checks which are automatically assessed and at the end of each of the five lessons, there is
a specific task involving classroom observation, classroom research, materials design or reflection.
These tasks are selected by STs and assessed by MTs.
d. Time
For a description of the time schedule indicating the duration of the experience and the distribution
of time see appendix II. This time control is meant to compensate for the problems that absolute lack
of synchronicity may bring about.
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e. Methodology and instruments
Participation in the TDI experience can be characterised as a mediated learning experience
(MLE) within a sociocultural perspective. This perspective sees learning as stemming from
participation in a community of practice (Lave and Wenger, 1991) in which “newcomers” start
out as peripheral legitimate participants in the activities of the community (in our case, with the
purpose of learning about language teaching methodology) by means of actively engaging in those
practices. This participation does not occur in a vacuum. It is supported by more experienced
community members or “old timers” (the MT) who provide the necessary scaffolds that allow the
newcomer to come to own the practices.
This TDI experience is also an instance of professional development during which participants
have the opportunity to confront their “spontaneous” knowledge (Kozulin, 1998) about teaching
with a view to gaining new “non-spontaneous” professional understandings, i.e. the scientific
knowledge of our profession derived from psychology, second language acquisition, linguistics
and pedagogy.
In order to achieve the purposes of our research, it seemed logical to engage participants in
a ubiquitous practice in the profession, namely, that of planning a speaking lesson. We sought
to find out whether participation in the TDI Speaking module would constitute a means towards
the re-conceptualization of the methodology used in the development of the speaking skill in
English as a Foreign Language Teaching classroom. Within a sociocultural perspective, learning
is seen not as something that can be appropriated from the outside in by an individual but
rather, as something which originates in the social practices favoured by a certain community
(Johnson, 2009). It is in the interaction with other members of the community that knowledge is
constructed/reconstructed in light of the collective experience of participation.
So as to answer our research question, we involved all STs in a pre-course task (See appendix
III) which focused on planning a speaking lesson prior to engaging in the TDI programme.
Instructions were emailed to participants specifying the task to be accomplished together with a
description of the ideal group in which that lesson would apply. Only when all STs had submitted
their pre-course tasks, did MTs start delivering the module. Upon completion of the module’s
tasks and tests, a post-course task was emailed to STs. In this post-course task STs were asked
to take their initial plan and modify it in the light of what they had learned in the TDI module.
To gauge the potential learning impact that ensues from engagement in the TDI program as
evidenced through STs’ planning, the research instrument in Appendix I was constructed. It lists
all the learning objectives specified for the TDI module and both the pre-course task and post83

course task were analyzed against it. Learning was assumed to have occurred whenever there
was an appropriation of a learning objective by a ST as evidenced by the incorporation of that
theoretical input into a practical activity made explicit in the revised lesson plan.
Validity of results was ascertained through triangulation by means of involving two coresearchers in the analysis of the data. Once received, pre-course tasks were individually coded
using the research instrument by the co-researchers working in an independent way. They then
acted as observers of the interaction between STs and their MTs while the course developed.
Upon reception of the post-course tasks, these were once again coded independently. Finally,
co-researchers met to discuss results and to reach agreements as to what conclusions could be
made about the data. In parallel to these actions, surveys were sent to STs and MTs which sought
to confirm or dispute the findings.
3. Discussion of Results
Given the diversity of the
target population (age, teacher
education
background,
and
teaching experience) it was
assumed that many learning
objectives would be present in
the pre course task. Whether
Figure 1. STs’ attainment of learning objectives in pre-course task
this presence was the result of
teaching experience or of the
“apprenticeship of observation”
(Lortie, 1975) was not within the
realm of the present research
project. However, the presence
of specific learning objectives
in the reformulated plan seems
to indicate that STs were
able to construct/reconstruct
their understanding of ELT
Figure 2. STs’ attainment of learning objectives in post course task
methodology given that certain patterns can be clearly deemed from the data.
Through iterative approximation to these data, certain patterns emerge which seem to
confirm the learning that results from participation in the TDI experience. First and foremost,
is the fact that all STs, regardless of their prior background and experience, evidenced growth
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in their understanding of current methodology for the development of the Speaking skill. All 21
STs demonstrate construction/reconstruction of their understanding of this methodology even
though there were occurrences of regressions in which learning objectives present in the pre
coursework task were deleted from the post coursework task. Fig. 1 and 2 depict STs’ attainment
in pre and post course tasks.
Figure 3 compares the results shown in Figures 1 and 2

Figure 3. Comparison of learning gains

As can be seen, particularly from the comparative chart above, all STs experienced learning
gains in their understanding of current methodology to teach speaking. In some cases, there are
interesting leaps from the spontaneous knowledge made explicit through the pre-course task and
the non-spontaneous knowledge gained through participation in TDI. Of particular note is the
fact that all STs were able to reify their understanding of speaking methodology in the postcourse task. Reification implies giving form to our experiences “by producing objects that congeal
this experience into ‘thingness’...We create focal points around which the negotiation of meaning
becomes organized.” (Wenger, 1998: 58). In our particular case, reification was evidenced mainly
through the shift toward the use of professional language in order to account for the changes
made to the original plan with certain cases even moving from a lesson plan in the ST’s mother
tongue to a post-course plan written in English. Other forms of reification were the reformulation
of tasks in light of the theory learnt and the inclusion of relevant elements in the teaching of
speaking which had not been evidenced in the original conceptualization of the participants.
A third significant impact of TDI seems to lie in its capacity to afford STs the possibility to engage
in reflection in and on their practices. This was evident not only in the re-conceptualizations of
language teaching methodology made explicit in the second plan, but also through responses to
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the post-course survey, in which 78% of STs rank the reflective tasks posed in the TDI module as
the learning activity which helped them learn the most. In this sense, reflection seems to be used
for three main purposes in supporting learning. First, it acts as means to justify changes made to
the original plan. Secondly, it is used to reason out the actual modifications to the original plan
and lastly, it serves the purpose of helping some STs repute or reaffirm decisions made in the
pre-course task.
Whatever the case, it seems clear that in engaging with the TDI experience, all participants
develop a meta-language about teaching speaking which allows them to reframe and construct/
reconstruct their understanding of this skill while enabling them to reflect on their teaching
decisions from a more informed perspective than when they planned the first speaking lesson.
It should be noted, however, that a crucial factor in determining the level of learning seems
to rest in the STs’ prior teacher education experience. Those STs who had completed a formal
course in teacher education prior to engaging with TDI were able to experience the steepest
appropriation of the learning objectives in the module. This may indicate that having access to
this meta-language to account for one’s teaching decisions favors the reification of new concepts.
In this sense, it would be interesting to explore how taking other TDI modules impact on STs’
conceptualization of ELT methodology.
This fact notwithstanding, it should be highlighted, for the sake of argument, that even those
STs who possessed no formal prior teacher education were also able to reify their knowledge of
methodology as a consequence of participating in the module. Hence, we may conclude that,
in the context of participation in TDI, prior teacher education experience acts as a tool to make
professional knowledge less ambiguous but that engagement in the module does result in learning
for all participants.
In terms of the actual learning of Speaking Methodology which took place through participation
in this module, most STs seem to have developed a new understanding of how to encourage
interaction in the classroom (64%), followed by a better understanding of the speaking process
(61%) and the development of strategies and procedures for planning controlled speaking lessons
(49%). A recurrently discrete presence in the pre course plans was that of assessment tools and
practices which were later on incorporated and made more salient in the post course task (44%).
Lastly, strategies for encouraging meaningful and effective fluency practice were also incorporated
in the post course task by a significant percentage of STs (39%).
Finally, a word about the role of the MT seems to be in order. MTs in this research project
were as diverse as the STs they interacted with. Although they were all trained for the specific
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task of mediating the learning experiences of STs, they had diverse experience in working online.
This posed some hurdles in the initial stages of the course, whereas towards the end of the course
all MTs had progressed in terms of their fluency in the task of mediating participation in online
learning.

Figure 4. Participation of MTs and STs

Of the 29 initial STs, all but one completed the module, and 21 completed the post course task.
This dropout rate for an online course is quite atypical of online learning environments where,
on average, between 30% and 50% of the initial STs fail to finish courses. An explanation for this
high retention rate seems to lie in the mediational efforts of Master Teachers. They all reported
having contacted STs on a weekly basis encouraging them to participate in the activities of the
module while providing support in terms of the actual learning of the contents. Another relevant
finding in terms of MTs evolving proficiency in online teaching is the progressive evolution of a
MT community in which resources and ideas on how to manage the course were shared. A salient
example of such collaboration was the design and sharing of a detailed calendar for the completion
of module by one of the MTs which was followed to the letter by all STs, or the frequent email
exchanges among MTs regarding the progress of their STs.
By triangulating MT’s background and their potential for retention and for scaffolding of STs’
learning it can be seen that those MTs who had previous experience of teaching methodology
courses were better able to mediate the learning of their STs. It would seem then that these
teachers were better equipped to scaffold the learning of particular topics and concepts. However,
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it should be noted that all MTs in this research project had taken the module as students prior to
taking their role as mediators of STs’ learning thus gaining insider’s knowledge of the contents
and procedures of the course.
A final observation needs to be made as to the use of the different tools which the TDI
program offers MTs and STs. In what respects the overall delivery of the program, the nature
of the interaction fostered by it was mostly MT – ST, with the latter having few opportunities to
interact with one another even when the forum function was present. Thus, the task of facilitating
participation in the community of practice offered by the program rests mostly on the MT. The
ideal situation would involve the forum function having a more prominent role in the development
of the course, thus allowing mediation of participation in the activities offered by the program not
just by the MT but also among STs. The diagrams below depict the current and ideal situations in
the delivery of the course.

Other tools highlighted as valuable by both MTs and STs were the guiding questions for
discussion suggested in the “All in One Toolkit for MTs”, the videos of actual classrooms, the
reading selections and the frequent concept checks and other self-evaluation activities.

4. Conclusions
The present research project sought to ascertain whether participation in one of the modules
of the Teacher Development Interactive program has an impact in the way teachers conceptualize
language teaching methodology.
After carefully analyzing the data yielded by the research instruments which were applied
independently by two co-researchers, results seem to indicate that the value of TDI as a
professional development and teacher learning tool rests in the possibility it affords STs to
construct/reconstruct their understanding of professional practices and to grow in the profession
through participation in professional activities. These seem to be most useful when they
incorporate a strong element of reflection which allows STs to develop a meta-language about
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teaching and learning. In other words, through reflection in and on the contents of the program,
STs were able to reify their understanding of the methodology for the teaching of speaking within
a communicative perspective.
Among the elements of the program which merit a reconsideration of their use are the forum
function, which should be given more prominence, and a careful selection of MTs who should
have a solid grounding on the teaching of methodology courses.
All in all, it can be claimed that Teacher Development Interactive is a useful professional
development tool which promotes the growth of all STs equally. Still to be analyzed is the
cumulative effect that involvement with more than one module can have on STs’ understanding
and restructuring of language teaching methodology, as well as the sequence in which modules
can be taken in order to maximize learning. Given that the program seems to promote higher
levels of learning in those STs who have a thorough prior grounding on ELT methodology, it is
suggested that MTs stream the tasks set to STs according to their background in order to enhance
individual learning.
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Appendix I: TDI Speaking Module Research Instrument
Participant:________________________ Researcher: ___________________________

Please, indicate whether the following competency-based outcomes are present in
either/both the pre-course task or/and the post-course task

Learning Objectives in the TDI Speaking Module
Understanding the speaking process
Identifies sub-skills of speaking but in isolation
Identifies sub-skills of speaking in an integrated fashion.
Focuses on teaching grammar
Focuses on teaching vocabulary
Focuses on developing the speaking skill
Promotes a view of speaking as social interaction
Teaches functions
Carries out the goals of communicative language teaching
Incorporates conversation strategies
Promotes both fluency and accuracy
Encourages fluency practice
Anticipates suitable error correction techniques
Supports classroom interaction with repair strategies and basic
classroom language
Encouraging interaction in the classroom
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Pre
course
task

Post
course
task

Learning Objectives in the TDI Speaking Module
Encouraging interaction in the classroom
Allows for balanced teacher to student interaction
Allows for balanced student to student interaction
Uses techniques for eliciting responses and initiating discussion
Anticipates typical challenges to class interaction
Encourages multiple forms of interaction
Identifies active teacher roles
Shifts teacher roles in order to increase student talk
Increases interaction in activities that don’t normally involve speaking
Planning controlled speaking lessons
Gives importance to conversation models
Encourages preparation before practicing conversation models
Uses various techniques to introduce conversation models
Gives importance to suprasegmentals in English pronunciation
Focuses on the benefits of imitation
Uses drills to build student confidence, automaticity, and fluency
Helps students manipulate the language of a model
Helps students to transfer the model to other situations
Listening practice is interactive
Encourages students to extend and personalize their conversations
Encouraging meaningful and effective fluency practice
Uses tasks for fluency development
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Pre
course
task

Post
course
task

Learning Objectives in the TDI Speaking Module
Uses pair and group work for free practice
Prepares students for free communication tasks
Identifies different learning styles
Chooses tasks that address different learning styles
Offers different free communication tasks
Uses materials for other skills to enhance quality of expression
Helps students use key social language in free communication
Recycles language that students have learned
Assessing speaking ability
Incorporates formal assessment of speaking ability (e.g. tests)
Helps students frame their ideas before a task
Uses assessment criteria
Assesses speaking informally
Helps students observe and assess their own progress
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Pre
course
task

Post
course
task

Appendix II: Speaking Module Calendar for the Research Project

Orientation

Session

Student
teacher
registration
and
orientation

3. Planning a Controlled
Speaking Lesson

2. Interacting in the Classroom

1. Understanding Speaking

Sessions
A&B
Session C
Session D
Session E
Writing
Assignment
Sessions A &
B
Session C
Session D
Session E
Writing
Assignment
Sessions A &
B
Session C
Session D

Learning
objectives
taught

Wee
k1

Familiarizatio
n with the
program and
the platform.
Pre-course
task.
Introduction
+ The subskills of
speaking
Speaking as
Social
Interaction
Fluency and
accuracy
Application

Introduction
+ Benefiting
from
interaction
Interacting:
teacher to
class
Interacting:
student to
student
Application

Introduction
+ Getting
ready to
speak
Speaking
practice
Manipulating
, transferring
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Wee
k2

Wee
k3

Wee
k4

Wee
k5

Wee
k6

Wee
k7

Session

Session C
Session D

Session E

4. Working on Fluency

Writing
Assignment
Sessions A
&B
Session C
Session D
Session E

5. Assessing Speaking

Writing
Assignment
Sessions A
&B

Session C
Session D
Session E
Writing
Assignment
FINAL TEST

Learning
objectives
taught

Wee
k1

Wee
k2

ready to
speak
Speaking
practice
Manipulating
, transferring
and
extending the
model
Application
Introduction
+ Studentinitiated
production
Free
communicati
on activities
Encouraging
growth
Application
Introduction
+
Formal
assessment:
proficiency
Formal
assessment:
achievement
Informal
assessment
Application

POST COURSE
TASK
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Wee
k3

Wee
k4

Wee
k5

Wee
k6

Wee
k7

Appendix III: Pre and Post Coursework Task
Pre-Course Task
Welcome to TDI’s Speaking Module!
Before beginning the course, we ask you to do a task related to the course contents. In this
task you are expected to plan a lesson in which your students communicate through
speaking in the foreign language. Imagine an average group of teenage students who have
been studying the language for about three years and who have an elementary level of
English (Level A2 in the Common European Framework). Plan your lesson thinking of a
typical classroom in your area in terms of student profiles (teenagers who study the
language as part of their secondary school curriculum and who are not easily motivated by
the language), materials and resources available and teaching/learning conditions. The
lesson should last 45 minutes.

Post-course Task
Dear Participant,
We hope you have had a rewarding learning experience during this TDI module and would
like to thank you for your participation and commitment. As a round-off to the activities we
would like to ask you to do one more task. This time we would like to ask you to take the
lesson plan you submitted as a pre-course task and change it in light of what you have
learned in the module. The changes can be many or few, deep or superficial. It is your
decision what/if to change in light of what you have learned in TDI Speaking. We would be
thankful if you could email your revised lesson plan next week.
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Special Remarks
“Approach towards Promoting English in Nicaragua”
by Mr. Raúl Amador

Nicaragua needs to enter into more Global Markets. For this reason, there should be an
approach towards the promotion of competitive advantages that allow us to offer world quality
competitive services to the global market.
An example of competitive advantage may be seen in the agricultural sector; its competitive
advantages are that it has a cheap labor force and cheap land. Therefore, by adding such assets
as technology and genetics, Nicaragua can obtain a strong footing in the world market for
agricultural products such as sugar, peanuts, or irrigated rice. Hence, we need to think globally
and link all our products to the global market.
In Nicaragua, the coffee industry took 120 years to evolve and produce an estimated 2 million
quintals and an average of US$250-280 million dollars in exports. It offers employment to 250
thousand people and pays US$60 million in salaries. Nevertheless, this is an example of an
inefficient structure of the exporting system since it was built over a period of 120 years.
The limitations we have in Nicaragua refer to social inequity, poverty, and poor educational
development. If we do not make changes to the system and create good practices that contribute
to the development of the markets we will continue in poverty. Technology and globalization
are two potentially wealth generating factors that contribute to resolve social divisions, social
inequity and stimulate further growth. Nicaragua has to take advantage of this opportunity for
wealth and create conditions for new competitive advantages to emerge.
Now, we have to emulate the agricultural industry with the outsourcing industry and all
services in English. We need to add competitive advantage to Nicaragua through the development
of English speakers. We will add competitive advantage by resolving the bottle neck that currently
exists in terms of a limited labor force that speaks English. Nicaragua needs English speakers
with specialized training in Informational Technology, Tourism, and Call Center services It needs
an active labor force of bilingual speakers, not workers who mail to meet international standards
due to poor educational background.
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At first Nicaragua’s competitive advantage was a group of young people who spoke perfect
English, an infrastructure cheaper than Costa Rica or Panama, and a Free Trade Zone law.
All these features linked to the great wealth of globalization and technology contributed to a
competitive advantage for investors to come to invest in Nicaragua, especially in outsourcing. Yet,
we are running out of a qualified labor force. If we do not create a system with new advantages,
and continue this trend, our competitive advantages will vanish. Also, we run the risk of the
disappearance of many domestic businesses.
What do we need to do? The first step is to promote activities with stakeholders to raise
awareness of the reality of the industry. Who are the stakeholders? Superior Council of Private
Enterprise (COSEP), National Council of Universities (CNU), National Corporation of Free Zones
(CNZF), Ministry of Education (MINED), the Chamber of Tourism, Chamber of Commerce
of Nicaragua (CACONIC), English Institutes, Technological National Institute (INATEC),
Nicaraguan Institute of Tourism (INTUR), and Central Government.
The country has made a step forward in matters of competitive advantage with the Trade Zone
Law which helped to create 6000 jobs through the establishment of call centers and outsourcing
companies. This feat was accomplished over a period of 8 years. We exported almost US$100
million dollars; paid almost US$ 40 million in salaries; and opened new business opportunities
for the country. Therefore, the Free Trade Zone provides proof that we can add a competitive
advantage to the country.
Now we can replicate this scalable example and produce a new badge of 6000 new jobs
and export another US$ 100 million, although the expectations placed upon English speakers
are greater now. These new jobs would ensure economic security for 6000 families. Likewise,
we need to complement the industry with an even stronger law, one that expands benefits.
Therefore, by having an industry that has a competitive advantage and all these elements would
greatly contribute to resolving the country’s poverty and misery issues. Our responsibility is to
create an industry that has a competitive advantage on a global scale and can solve the issue of
underdevelopment in Nicaragua.
What do we need in the case of English Language Teaching? We need to create activities that
attack the problem and bring prompt results. We also need to develop better training practices,
and design new intensive programs that prepare English speakers for the work field. For this, we
require solid institutions that can train English teachers in the teaching methodology required to
prepare English speakers in the short and medium term. Also, we need institutions that provide
English training to public and private schools. We need to form institutes like Keiser which offer
intensive English programs to young people in an 8-9 month period.
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Once trained, these people can easily incorporate and satisfy the needs of the outsourcing
industry. In this way, Nicaragua could possess an outsourcing industry that would be a key
factor to the development of the country as well possess a specialized work force in different
areas. Equally, we need to ideate new strategies with clear outcomes and competitive advantages
to renovate our industries, and add new competitive strategies for Nicaragua to visualize the
potential growth of the industry and maintain low costs.
My proposal is to create a Commission of English Development. Its name should be the National
Commission for the Settlement of a Strategic Route for the Development of English Speaking
Resources in Nicaragua. This commission should submit a proposal to the central Government
through COSEP. This commission should work towards the development of the service of quality
in English. Its role should be to develop a National Plan for the strategic development of the
country; assign budget as well as define sources for budgeting. Correspondingly, as a leader in
education, we want Keiser University to write a proposal for an Intensive program in the fields of
Call Centers, Tourism, Teacher Training and English Teaching.
In summary, it took 120 years for the coffee industry in Nicaragua to evolve and produce
exports of US$250 million, which is a proportionate “drop in the bucket” compared to the
outsourcing business that in 8 years generated the same exports in millions of dollars. Therefore,
there are industries that with little competitive advantage, a Free Trade Zone law and the creation
of English courses could shift Nicaragua upward to the global markets.
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Closing Remarks
“English the Universal Language”
by Ms. Elsie Rivas Anduray

Without a doubt, English is the universal language today. It is almost mandatory for labor
standards throughout the world. It is essential in any area of personal or professional life; and it
is used in many fields: international trade, tourism, diplomacy, industry, etc. Almost everything
is written, spoken and read in English. To be sure, it has become the preferred language in the
world. In the globalized world in which we live, English is the tool to communicate with people
from all countries.
Chinese Mandarin the most spoken language, by the number of inhabitants in China is
estimated to have over 1.1 billion speakers, but it is spoken only at home. Spanish, by comparison
is the native language of about 420 million speakers, making it the second most spoken language
in the world. English is the third most spoken native language in the world, with 380 million
speakers; however, as a first and second language there are around 500 million speakers, and 1
billion people are estimated to be English speakers as a first, second, or third language.
Many factors have positioned English as a universal language, for example, a third of the
world’s books are published in English, 75% of scientific literature is written in English. Moreover,
English is being used to communicate online. The appearance of the internet, a channel for instant,
borderless communication, is fully enforcing the trend of a globalized world. Approximately 40
million Internet users, about 80% of users, currently are communicating in this language. Since
its inception, the internet has revolutionized the forms of human communication and English
language learning in a global context.
English is also, by international treaty, the official language of sea and air communications,
the official language of the United Nations (UN), the European Union, and most international
athletic organizations, including the International Olympic Committee.
Therefore, any professional who wants to keep up or read specialized books needs to know
English to be informed of the developments that are taking place today, otherwise he might be
at risk of becoming outdated . Additionally, English is a must when traveling or going on holiday
abroad: to go shopping, to ask for directions, to take a taxi, to order in a restaurant, etc. No matter
where you go, if you speak English you have many chances to find someone else who speaks it,
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which could help you avoid or get out of trouble.
In university studies, English is a crucial tool for academic success. Learning English and
mastering the language is no longer a luxury, it is a necessity. Understanding these factors and
also being an English-speaking workforce can significantly help the economy of a country allowing
it to be more competitive in the world market and increase the power to act with authority in the
world market. This reality is one of the answers to why nearly a billion people around the world
are learning the language.
Nicaragua is no exception to the need for Englis. With each passing day, speaking English
is more necessary, as it is the language that allows access to more and better jobs. Just take a
look at the job offers from agencies as Tecoloco, VM Pre-selection, and others; where English
is a requirement to get a job. Think about the tourism sector in Nicaragua: The hotel industry
is growing as are domestic travel and tourism.. In addition,, investor such as Tumarín and the
Grand Canal are coming to the industry free zones, and establishing a foundation that will provide
exponential growth and generate immense capital.in the future. The major industries for BPOs
or call center services currently generate about five thousand jobs in Nicaragua and continue to
grow. Everyone from these sectors must be in contact with a public who use English to interact
and connect.
The economic marvel that has been produced by the Call Center industry must continue
to enhance its capacity, people who once earned $110 a month have gone on to earn more
than $500, working for a call center, just for being able to speak English. The impact on the
household income is amazing, especially for a country like Nicaragua, giving people the chance
to rise above the poverty line, and this provides a greater purchasing power that then reflects
on the whole economy. Furthermore, tourism is growing in the country and this also influences
the improvement of infrastructure and services. Recently, more celebrities have been visiting
Nicaragua and the country has emerged as a tourist destination in some major newspapers
and magazines. For Nicaragua, tourism means foreign exchange and tax revenue. Tourism has
become the second largest generator of foreign economic activity, according to the Nicaraguan
Institute of Tourism (INTUR).
Having said all of this, it is necessary that people in the government sector, in private enterprise,
and in the English teaching profession, unite efforts so that this global trend can have a positive
effect on our growing economy. It is urgent to work together to achieve this. In this process, it is
very important that INATEC joins in to support the sector by giving faster approvals for training
in English. The efforts of ProNicaragua, Corporacion Nacional de Zonas Francas, and those of
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many professional colleagues in the various training centers are making a tangible difference and
must be applauded.
However, the challenge is great. The use of technology and methodological changes are
challenging factors English teachers must face now. Technology and English learning go hand
in hand: Material that was not accessible before now can easily be found via Internet. Students
now have virtual communities where issues are discussed, and writing or listening exercises can
be practiced. English education can incorporate the use of interactive whiteboards, for example,
which are of great value to students of English. Introducing lessons on computers, tablets,
visual aids and technologically advanced materials help students to achieve more in less time.
Traditional learning in a classroom may become very limited; this new era requires more effort
and innovation on our part.
English speakers will undoubtedly have a better chance of getting a job, or a better paying or
higher position than their current one. Having the ability to speak English definitely changes lives
and futures.
And we, all of us here, are writing the history of Nicaragua in the English teaching sector.
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El Inglés: Su Ascenso como Lenguaje Mundial Preferido para la
Comunicación, Beneficios Económicos de Saber Inglés en Nicaragua
y Requisitos para Aprenderlo Exitosamente
7 de Junio, 2014 - El Nuevo Diario. Entrevista al Sr. Mathew J. Anderson

Abstracto
El dominio del idioma inglés como segunda lengua y las oportunidades que brinda a los
jóvenes y los adultos debido a la creciente demanda del bilingüismo en Nicaragua es el tema de
esta entrevista publicada en el periódico El Nuevo Diario el 07 de junio de 2014. La entrevista
estimuló la idea de reunir a todos los actores principales que han asumido la responsabilidad en
la enseñanza de Inglés como Lengua Extranjera en Nicaragua y apelar por una estrategia común
para ofrecer a los ciudadanos con los mejores profesores y metodologías de enseñanza. En la
entrevista, el Presidente Anderson explica los antecedentes por los cuales el inglés se convirtió
en un lenguaje universal y presenta las principales razones de la importancia de su aprendizaje.
____________________________________________________________
Sr. Anderson ¿cómo y por qué se convirtió el inglés en el idioma universal para
comunicarse?
El surgimiento del inglés como idioma preferido para la comunicación internacional está
íntimamente ligado al ascenso y caída del imperio colonial británico y al posterior surgimiento de
los Estados Unidos de América como potencia comercial mundial e inversionista después de la
Segunda Guerra Mundial. Esto dio lugar a un enjambre internacional angloparlante de relaciones
comerciales, financieras y bancarias entre y dentro de países que hicieron del inglés el lenguaje
idóneo para los negocios. Este proceso fue coadyuvado posteriormente por otros productos y
servicios innovadores de la industria, las telecomunicaciones y la cultura popular estadounidense,
tales como el automóvil, la televisión, el celular, la tecnología espacial, la tecnología industrial, el
internet, la cinematografía y la música pop estadounidense.
¿Cual, exactamente, fue el papel del imperio británico en el surgimiento del inglés
como lengua franca contemporánea?
Como todos sabemos, durante el imperio romano el latín se convirtió en la lengua franca.
Esta situación prevaleció durante los primeros quince siglos de la era moderna. Después de que
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sucumbió lo que quedaba del imperio romano con la caída de Bizancio a mano de los otomanos
en 1461, ninguno de los imperios que surgieron en esta época (el árabe, el español, el holandés, el
otomano, el francés y el británico), expandió su supremacía comercial, militar y cultural a tantos
rincones del mundo como el imperio británico. Este fomentó el aprendizaje del inglés en países en
todos los continentes. El único continente del mundo que se escapó del imperialismo británico fue
Suramérica. Pero aún así ellos dejaron su presencia colonial en las islas Falkland, reclamadas por
Argentina hasta el día de hoy. La enseñanza del inglés como primer o como segundo lenguaje fue
uno de los legados imperiales más importantes que Gran Bretaña le heredó a sus colonias en Asia,
África, Oceanía y América, después de que éstas se libraron de su yugo imperial. Esta es la razón
histórica por la que hay tantos angloparlantes en el mundo: alrededor de 1,200 – 1,300 millones.
Pero todo eso que usted me relata es historia pasada, la de los ingleses y su imperio.
¿Cuál es la conexión entre el surgimiento de los EUA y el uso expandido del idioma
inglés en las últimas décadas?
La razón más importante por la cual el inglés se convirtió en tiempos modernos en el lenguaje
preferido para los negocios fue el vacío dejado por el declive comercial, político y militar de Gran
Bretaña después de la Primera Guerra Mundial. Este vacío fue llenado, si no rebalsado, por el
surgimiento comercial, político y militar de los EUA después de la Segunda Guerra Mundial, lo cual
impulsó y atrincheró aún más el uso del inglés en las transacciones comerciales y financieras entre
países.
El resultado acumulativo de ésto, es que el idioma inglés ya tiene más de cinco siglos sucesivos
de ser usado como medio de comunicación en el comercio internacional y su conocimiento se ha
vuelto indispensable en todas las ramas de los negocios, especialmente en la época globalizada en
que vivimos actualmente.
Ante el surgimiento comercial de Japón, los Tigres Asiáticos y más recientemente, el
espectacular crecimiento del PIB y el intercambio comercial de China con el resto del
mundo, ¿existe la posibilidad de que el inglés comience a perder su estatus de lengua
franca ante el Mandarín, por ejemplo?
Yo lo dudo mucho. Cuando Japón y Europa recuperaron de lleno su potencial industrial y los
Tigres Asiáticos seguidos por China se convirtieron en grandes exportadores de bienes industriales
a los EUA, los Estados Unidos de América se convirtieron simultáneamente en el más grande
importador de bienes y servicios provenientes de las regiones antedichas, así como el destino
preferido de capitales externos en busca de activos financieros de bajo riesgo, líquidos, y con tasas
de retorno razonablemente altas. Esta simbiosis económica internacional (que inició a comienzos
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de los setentas en el siglo pasado), se intensificó de décadas recientes por el crecimiento
espectacular de la economía china. Paradójicamente, ésto ha multiplicado las transacciones y
comunicaciones comerciales y financieras en inglés elevando la demanda por personal bancario,
inversionista, contable, y económico que domine el inglés comercial tanto hablado como escrito.
Este fenómeno se está dando tanto dentro de China como en el resto del mundo.
¿Qué otros factores, además del comercio internacional y el flujo de bienes
y tecnologías innovadoras de los EUA, han influenciado el uso cada vez más
generalizado del idioma inglés en el mundo?
Ojalá fueran el comercio, los movimientos de capitales financieros, la inversión internacional,
la investigación científica y la educación universitaria de alta calidad los únicos motivos por
los cuales el inglés es tan demandado. Desde 1920 hasta el presente la música en inglés (y en
gran medida su música pop) ha ganado un creciente número de adeptos en por lo menos cuatro
generaciones que memorizaron los líricos de sus canciones favoritas en inglés aún cuando no
entendían su significado.
Además de la música, las películas de dibujos animados y de ciencia ficción en inglés han
cautivado los corazones de millones de niños alrededor del mundo (muchos de los cuales tienen
ya más de sesenta años de edad) y a lo largo de las últimas décadas. ¿Quién no se sintió encantado
como niño, después de ver las películas de Peter Pan, Cinderella, Pinocchio, Robin Hood, Bambi,
Aladdin, y La Bella y La Bestia? ¿Y quién no se sintió asustado, o clavado a su asiento, emocionado,
o feliz después de ver Frankenstein, Blade Runner, The Invasion of the Body Snatchers, E.T.,
Planet of the Apes, Jurassic Park, Robocop, The Terminator, Avatar, Star Wars, Jaws, The Matrix
y Matrix Recharged? Aunque muchos de nosotros vimos estas películas dobladas al español o
con subtítulos en español, siempre se nos quedaron grabadas en la memoria frases inolvidables
en inglés y/o imágenes visuales que han enriquecido el acervo de recuerdos de nuestra infancia
o juventud o afición cineasta.
En vista de lo anterior, el legado de Gran Bretaña en siglos pasados, el liderazgo y/o expansión
estadounidense en el comercio internacional, y la inversión extranjera directa, la educación, la
investigación científica y la tecnología, la música popular, la cinematografía, los dibujos animados
para niños, el internet, junto con el estudio del inglés como segunda lengua desde la escuela
primaria en muchos países del mundo, son cumulativamente responsables de que el inglés sea en
la actualidad el idioma mundial preferido para comunicarse en los negocios, para la educación
a nivel avanzado, en la ciencia y la tecnología, en la música y en el entretenimiento y en las
relaciones entre personas que hablan dos lenguas maternas diferentes entre sí.
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¿Qué otras razones le daría usted a los jóvenes y adultos nicaragüenses para que
aprendan el inglés?
Primero, yo invito a todos los nicaragüenses a que aprendan inglés por la sencilla razón que es
la inversión más rentable que pueden hacer. De acuerdo a FUNIDES el retorno a la inversión en
obtener un título profesional en Nicaragua varía desde un 8% hasta un 17.5%. Keiser University
Campus Latinoamericano en San Marcos, ha estimado en un 180% por lo menos, la tasa interna
de retorno para una persona que después de aprender inglés obtiene un trabajo en un Centro
de Atención al Cliente a Distancia (Call Center). Esto demuestra que en Nicaragua invertir en
la educación es una actividad extraordinariamente productiva si dicha inversión se canaliza al
aprendizaje y dominio del inglés para profesiones de este tipo.
Segundo, hay un consenso ampliamente compartido que el inglés es más fácil de aprender que
el chino, el alemán, el ruso, y el francés (los idiomas de las más grandes potencias industriales y
comerciales del mundo).
Tercero, por más de cincuenta años, el inglés se ha venido enseñando como un segundo
idioma en las escuelas de primaria y secundaria de Nicaragua. Tiene mucho sentido continuar
este esfuerzo emprendido por nuestras escuelas y llevarlo, por medio de una inversión marginal,
a su lógica conclusión: el dominio completo del inglés hablado y escrito como segunda lengua.
Cuarto, aunque el español es el lenguaje oficial de Nicaragua, los ciudadanos nicaragüenses
que residen en la Costa Atlántica se comunican entre sí en inglés y en Miskito. Un dominio del
inglés estimulará una mayor integración cultural con ciudadanos nicaragüenses que viven en las
regiones del Atlántico, para beneficio de todos.
Invito a toda la población Nicaragüense a conocer nuestro Instituto de Idiomas: Keiser
University International Language Institute con sedes en INVERCASA y el recinto de Keiser
University en San Marcos, número telefónico 2278-6911, para ingresar a los distintos programas
disponibles a precios muy competitivos como los son el AEP (Programa de Inglés Académico
Intensivo), el EPD (Programa de Inglés para desarrollo profesional), Inglés para Call Center,
EPC (Inglés para Comunicación Práctica) y el EFL (Programa de Inglés como lengua extranjera).
¿Finalmente, qué son las cuatro cosas que usted necesita para tener éxito en el
aprendizaje del inglés?
Los expertos en la enseñanza del inglés como segunda lengua han identificado cuatro consejos
prácticos para aprender el inglés exitosamente. Primero, usted tiene que tener la voluntad, o un
ardiente deseo o interés en aprender inglés y desarrollar la capacidad de comunicarse en inglés
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hablado y escrito. Segundo, todos los días, usted debe buscar activamente toda oportunidad para
hablarlo, preferiblemente con personas que sepan inglés, y que pueden ayudarlo a mejorar su
pronunciación y su construcción de frases. Recuerde que la práctica hace al maestro. Tercero,
todos los días usted debe estudiarlo. Se recomienda invertir un par de horas diarias de estudio
de reglas gramaticales, lectura en inglés, adquisición de palabras y verbos nuevos. Cuarto, todos
los días debe escuchar inglés por lo menos una hora en la televisión, el cine, videos, YouTube, el
internet o conferencias impartidas en inglés.
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Advantages of Flipping the EFL Classroom in Nicaragua
by Ms. Maria Alejandra Mora
Abstract
The Flipped Classroom Model is a new trend in teaching that can contribute greatly to ELT
in Nicaragua. Its aim is to shift the traditional teaching methodologies into a reverse mode. That
is done so that learners can take charge of their learning by working individually at their own
pace before coming to classes through the use of web-based or teacher-created video resources.
The aim of this paper is to present the idea of Flipping as an option in our teaching context. The
implementation of this paradigm creates an optimal condition for collaborative and constructivist
learning. Henceforth, Nicaraguan English teaching institutions can take on the challenge to shift
their teaching model and FLIP their classes into a more meaningful learning experience.
________________________________________________________________

Advantages of Flipping the EFL Classroom in Nicaragua
¨Education is the most powerful weapon which you can use to change the world¨ (Nelson
Mandela). Since education and technology evolve speedily trying to adjust to the everyday needs
of individuals worldwide, they require constant learning, updating, and guidance. In recent years,
technology has come to enhance learning in all levels of the system. English Language Teaching
(ELT) is not the exception. Technology enriches the quality of English teaching by providing great
tools including the worldwide web that contribute to class success as an indispensable resource
for learning.
Most Nicaraguan ELT institutions, although they are in a developing country, and despite
having little access to bibliographical resources, make great efforts to keep up-to-date with
new teaching methodologies, materials, and the constant and responsible use of technology for
learning. Now the trend turns to a new teaching model that has been active in other subject
areas, yet it has not reached the ELT classroom in full throttle. The Flipped Classroom Model or
Flipping entails a teaching model by which a student’s homework is the traditional lecture viewed
outside of class on a vodcast. Then class time is spent on inquiry-based learning which would
include what would traditionally be viewed as a student’s homework assignment (Talbert).
How would flipping contribute to ELT in Nicaragua if we are already targeting peer to
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peer interaction? Flipping is based on four pillars: offering a flexible environment, having a
learning culture, providing Intentional content and utilizing professional educators (Handam).
A flexible environment refers to the capability of the instructor to move from one kind of setting
to another, whether it is inside or outside the classroom or in a specific location. It also refers to
the adaptability of teaching techniques to fit the unit and content under study in addition to the
stages of the lesson without following the conventional method of advancing language content in
a regular fashion, that is from unit 1 consecutively to the last unit that would correspond at any
level of an EFL program. As a result, flipping caters to the teaching and learning environment
and maximizes the class time for activities that engage students in real life situations where group
work or individual tasks would reinforce real language in use, peer collaboration, and general
knowledge. Also, it favors the students to independently manage the more controlled content of
the lesson.
The second pillar refers to learning culture which is not more than setting the true studentcentered approach where learners take full charge of their learning by deliberately setting in-class
assignments for learners to apply Higher Order Thinking1 skills such as synthesizing, evaluating,
and employing knowledge previously introduced at a self-paced mode. This phase allows
instructors to explore active participation from the learners since they not only come prepared to
class but also have much more insight about the topic to contribute greatly in discussions or in the
assigned tasks, hence making learning more meaningful and personalized.
By providing learners the videos of the target vocabulary, grammar explanations and practice
exercises, and the pronunciation topic ahead of time, learners can work on them at home, repeat
them as needed, and the instructor can easily identify who needs help in a skill or language
system. According to McCarthy, learning activities are designed that are immersive. Learners
“experience the now.” They become hooked through personal connection to the experience and
desire to create meaning for and about that experience (ala constructivist learning) (Gerstein).
This shift creates a cohort of self-confident, empowered learners who easily like to solve problems.
In addition, the new teaching paradigm leads to effective language acquisition as well as to
humanizing the learner as an individual with different learning capacities to which the instructor
can target as needed.
The third and fourth pillars go hand in hand with the instructor and his or her methodological
know-how to adapt and choose content intentionally to unswervingly target the class requirements
and ensure the understanding of both language concepts and its application in real-life situations.
Flipping allows learners to study language content on their own before applying it in class. In
1
Higher Order Thinking Skills (HOTS) term coined by Benjamin S. Bloom in his Taxonomy of Educational Objectives:
The Classification of Educational Goals. Handbook I: Cognitive Domain. New York: McKay, 1956.
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addition, it offers the teacher a better chance for the language classroom to work on cooperative
learning. The fourth pillar relies entirely on the reflective teacher who can intentionally monitor
and vary his or her teaching practices to those where the student receives proper feedback at the
time needed and clings to ongoing performance assessment. Therefore, the professional educator
or a great teacher can easily reflect on his or her practices, share with others, welcome constructive
criticism, and take on the show behind the curtains since students come first.
Still, as with any new idea, people react to change, especially when placed out of their comfort
zone. Opponents wave a red alert flag of something yet not tried and already bound to failure.
Nonetheless, the English Teaching Institutions should not fall behind; on the contrary, they should
take on the challenge and embrace new ideas to enhance their teaching and learning by Flipping
their ELT classrooms. Nicaraguan institutions have great teachers, excellent professionals who
can take on the challenge and redefine their teaching practices to new heights, making the ELT
setting more visionary, meaningful, and effective.
Nicaraguan language institutes with the option of blended learning at their doorsteps integrate
technology into the classroom as a necessary tool for English teaching. Internet has become the
essential requirement for any language teacher and learner worldwide, since it is the greatest
source of information they may find. Yet, many will claim that in Nicaragua not all students have
access to it, so making changes in teaching where Internet becomes the basic assistance for any
English class may not seem a wise alternative. However, the Flipped Classroom Model offers a
great advantage to EFL learners in Nicaragua as a strong means to engage in more collaborative
tasks, become independent learners, and use technology positively in and outside the classroom
to acquire the language more naturally.
According to Deb Weitzenkamp in her article Bloom and the Flipped classroom, FLIP
theoretical framework states ¨a pedagogical concept where the typical lecture and homework
elements of a course are reversed¨; as a result, changing the traditional classroom setting and
leading the model implementation to a full cooperative learning model where the cognitive levels
reach the HOTS of the taxonomy of learning, basically reflects our everyday endeavor.
In the Nicaraguan language institutes, teachers commonly do the listening tasks, grammar
explanations, and vocabulary introduction, which consume a vast 50% of class time, leaving very
little time for meaningful interaction among students. Then they assign completion exercises
from the workbook as homework assuming that the learner is quite clear with the explanation
the instructor delivered while in classes, expecting them to remember everything they said and to
apply it correctly in the next class.
In the Flipped Classroom Model, the teacher posts videos of the specific class content under
110

study and learners watch them from home or in class before the instructor implements the
collaborative tasks. The basic requirement: a computer, a webcam, and Internet connection as
essential tools to develop the interactive teaching model. The appeal lies in the freedom students
obtain in learning options: “Students can watch the videos or screencasts as many times as they
need to, enabling them to be more productive learners in the classroom. Since direct instruction is
delivered outside the group learning space, teachers can then use in-class time to actively engage
students in the learning process and provide them with individualized support” (Handam). This
format allows learners to watch the videos or podcasts as many times as they want, or need,
and work on the assigned exercises previously instructed by the teacher. If the learner does not
have Internet access, the videos can easily be downloaded and provided to the student as a file
in a memory stick. Hence, class time can be divided into lab sessions and face-to-face time,
giving learners time to work independently while in the computer labs before engaging in more
communicative, collaborative tasks. Even though flipping is based on the creation or usage of
videos for specific content, these videos do not stand isolated from any other content of the class.
On the contrary, videos are just one part of a larger structure of the teaching content. Videos serve
the purpose of scaffolding the language content and activating schema to the presentation of the
new content.
When flipping, instructors need to record videos on the vocabulary, grammatical explanations,
and listening exercises, or even pronunciation practice for presentation of content and language
reinforcement ahead of time. This would entail the hardest work for the instructor since it is
time consuming, and it requires vast preparation. Instructors can also compile videos from the
web, citing the corresponding source, of course. The flipped classroom lets learners inquire and
interact with classmates and instructors instantly as well as post questions that the instructor
later uses as feedback for class reinforcement while working online or with on- site lab sessions.
Furthermore, the greatest advantage of the flipped model in Nicaragua is for students to work
at their own time and pace which allows instructors to personalize content and bestow time to
students’ individual needs. The flipped model entails abandoning traditional classes and replacing
them with interactive approaches that experiment with technology and require students to gather
information outside of class. Students prepare the material the night before and come prepared
to engage the material in class using interactive activities (Neshyba). This truly helps the EFL
teacher provide the customized attention a student needs when working on language skills to
enhance proficiency. Additionally, it helps learners gain self-confidence while gaining additional
practice, without being exposed to their peers when using the second language to communicate.
Therefore, learners work without getting frustrated for not completing the work simply because
they did not understand it. Nonetheless, language centers in Nicaragua have an advantage over
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the process; they already have computer labs as a complements to the service they render. This
enables them to transition to the flipped model without incurring any additional cost, and they
are able to offer the service to those who do not have Internet access from home.
Finally, by flipping classes, learners will not only use technology, but the process itself offers
them a tangible purpose to learning. The FLIP model allows pupils to take charge of what they
learn, thus making them accountable for their performance and academic compliance. In short,
“The true implication of the model is that it lays more of the responsibility for learning on the
shoulders of students while giving them greater impetus to experiment” (7 things 2). Additionally,
the model also favors the engagement of instructors towards using technology and embracing
it with an open mind. As a result, flipping implies for instructors to become more technology
friendly in the use of video streaming applications. The role of instructors in this scheme is more
like a coach and facilitator rather than that of an instructor as people traditionally know it. In
the EFL setting, students will acquire experience in the use of tools that will serve them not
only for language purposes but for developing work skills that will open new doors in the work
place setting. Besides in a country where being able to speak English significantly enhances
opportunities for employment. Learners will unconsciously acquire soft skills such as team work,
positive attitude, critical and creative thinking, and interpersonal skills that will endure for life.
In conclusion, the right technology, a highly motivated teacher, a highly engaged learner,
and a well-prepared flipped language class can make the Flipped Classroom Model work for the
greater good of the EFL setting in Nicaragua. It is true that “Recording lectures requires effort and
time on the part of faculty, and out-of-class and in-class elements must be carefully integrated
for students to understand the model and be motivated to prepare for class” (7 things 2). The
rewards, however, are significant when linked to a wide range of teaching methodologies.The
best choice for Nicaraguan ELT organizations is the presence and approval of a larger mixture
of learning styles in the classroom. Henceforth, students will achieve better English proficiency
by being exposed to a blended learning model. The Flipping Learning Model is here to stay and
language institutes might as well take full advantage of its positive benefits and see its negative
sides as an opportunity to grow and evolve. Nicaraguan institutions are optimistic and teachers
are highly committed and very willing to assume challenges, especially when the benefit will
reach the students.
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What is CLIL?
Content and Language Integrated Learning
by Mr. José Luis García Guzmán
Abstract
Content Language Integrated Learning (CLIL) is a recent teaching approach that proposes
the learning of a second language while studying schools subjects like Math, Science, and Social
Studies. Teachers do not need to focus instruction on language but on developing communicative
and academic skills while discussing core subjects. CLIL has called teachers and scholars attention
because it challenges the traditional way of teaching and learning and because CLIL adapts to the
primary, secondary, and tertiary forms of education. CLIL represents both an opportunity to
reform the current education system and to prepare professional to the challenges of the new
century.
_________________________________________________________________
“Along with the processes of joint political, economic and cultural activity and increased
mobility across borders has come the realisation…that if successful and continued expansion is
to take place, communication plays a central role.” Darn
Like every life process, language teaching has cyclically developed. Likewise, teaching pedagogy
has been reasonably dynamic and vibrant. This dynamism is both a direct and an indirect result
of the changing forces in sensitive world areas such as trading, politics, and culture.
In addition, globalization and the expansion of the Internet have not only impacted today’s
need of finding more effective and assertive communication, but also reduced the boundaries
that once divided nations and made understanding each other a modern Tower of Babel effect.
Consequently, moving a step forward in language teaching and pedagogy is both a must and a
need in today’s global village.
Moreover, education needs to walk away from ‘innovative and revolutionary’ teaching
approaches and publishing editorials that makeup the teaching and learning scheme with stateof-the-art technology. Teachers must realize that “updating and upgrading” are as fashionable as
social networks and smart phones, so they must stop rushing to embrace chimeric shibboleths.
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Last, although there may be improvements in the schooling system:
1. Graduated students often lack operational competence and consistent proficiency.
2. Graduated professionals typically fail to develop working standards.
Hence, a radical change is necessary to meet the demands of today’s “Brave New World.”

What is CLIL?
The term “Content and Language Integrated Learning” was defined in 1994 but not launched
until 1996 by UNICOM, the University of Jyväskylä (in Finland) and the European Platform for
Dutch Education. There definition states: “CLIL refers to situations where subjects … are taught
through a foreign language with dual-focused aims, namely the learning of content, and the
simultaneous learning of a foreign language” (Marsh 2).
David Graddol has described CLIL as:
“…an approach to bilingual education in which both curriculum content (such as science or
geography) and English are taught together. It differs from simple English-medium education in
that the learner is not necessarily expected to have the English proficiency required to cope with
the subject before beginning study”.
CLIL is learning through any language that is not the first language of the learner. CLIL is a
generic ‘umbrella’ term that covers a range of different approaches in diverse educational contexts
(FUNIBER).
In addition, the European Commission- European Union’s executive body- explained the
integration of CLIL, for “It can provide effective opportunities for pupils to use their new language
skills now, rather than learn them now for use later… It (CLIL) provides exposure to the language
without requiring extra time in the curriculum, which can be of particular interest in vocational
settings” (Cenoz 112).
Today, many European countries have adopted CLIL in their respective ‘educational systems’
and programs in primary, secondary, and tertiary education. But the question remains as to why
CLIL is sufficiently important to be included in the curriculum.
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Why CLIL should be in the curriculum
Firstly, though English instruction starts in high school and continues in college, the number
of teaching hours and input exposure are not enough to acquire English. Therefore, “English
becomes an essential add-on to any curricular programme around the world….English is placed
in a position where it is a core skill--a subject that pupils learn in order to do something else”
(FUNIBER). Thus the earlier the integration (CLIL) the more chances the students will have to
develop critical thinking and cognitive skills.
Secondly, CLIL fills in the gaps between teaching materials and instruction, and the learning
of culture and language. Nowadays, the ELT field has improved due to changes in teaching
pedagogy, the widespread application of Communicative Language Teaching, and the pursuit of
more communicative interactions; however, there is still incongruity between what students learn
and what they really need. These lacks result from relying on traditional forms of training and
teaching. Content is still subordinate to language and students are simply learning “…’disposable
content’ and (that) shows the basic problem in language teaching” (FUNIBER). Indeed, language
classes emphasize Language knowledge over Language function. Language teaching lacks:
1. Conceptual authenticity/depth (disposable content).
2. Functional logic (why are we doing this today?).
3. Conceptual continuity (conceptual sequencing).

FUNIBER
Thirdly, CLIL offers a framework that guarantees more language exposure, engaging,
and motivating learning environments. CLIL beats the challenge of providing students with
opportunities for experiencing authentic language and exposes the inadequacies that ELT
materials camouflage as adjusted target structures and texts; and the false premise that students
will ultimately apply the learned structures to life. Life-like labs cannot replace the wide range
of contextualised language that subject learning, such as social science, formal science, or
mathematics, offers to learners (FUNIBER).
CLIL offers teachers and learners at any school or immersion program genuine practice in
conceptual sequencing; emphasizes continuity; and strives for an equal balance between utility
and learnability. All in all CLIL develops more academic skills and motivates learners to use
English in wide-ranging settings. Briefly, the learner achieves “both knowledge and skills for
actively using the given language” (Marsh).
116

CLIL and ELT
The ELT classroom uses language as the mean of instruction. CLIL not only improves
language knowledge but improves the learning of linguistic and academic skills. The Academic
English Program at Keiser University in San Marcos uses CLIL foundations to develop English
as a second language. Classes focus on subjects such as Psychology, Business, Art, and Science.
During the program instruction exposes students to integrated forms of language so they develop
academic and linguistics skills to study in a foreign university or work at a company that requires
English as the only means of transaction. The program is successful because AEP students learn
to use individual learning skills and strategies, just as they did while in elementary and secondary
school, or university. They use these skills to learn English through content.
By integrating CLIL in the school curriculum, language learning as well as content
learning becomes long-term learning. Thus, CLIL provides the starting point and the tools
to become multidisciplinary, and school curricula will follow a more multidisciplinary
approach to teaching and learning. A multidisciplinary curriculum guarantees more
teacher and student involvement and increases the number of teaching hours, teachers’
professionalization, and academic achievement. Because learning and instruction will
depend on the use of English, the demands on the participants (teachers and students) to
converse, negotiate, and perform process oriented tasks increase (Mackenzie). Students and
teachers under this scheme will also develop intercultural knowledge and understanding;
communication skills; language competence and oral communication skills; opportunities to
study content through different perspectives; and learners’ motivation and confidence in both
the language and the subject being taught (Bilingual Education-European Commission).
Furthering the case for CLIL
First, imagine 10-year old children receiving classes under the CLIL framework. Their subjects,
formal science, social science, mathematics, and English, are taught in English. These children
learn content and use English to describe the community, do Math operations, and participate
in science projects. They explain, analyze, judge, and propose information and data in English.
These children will, “…have started to cope and articulate more complex ideas, and begun to
express more creatively with the language” (FUNIBER).
Piaget’s magical age is a fact. The age of learning and time of exposure are interrelated.
1
Higher Order Thinking Skills (HOTS) term was coined by Benjamin Bloom in his Taxonomy of Education Objectives:
The Classification of Educational Goals. Handbook I: Cognitive Domain. New York: McKay, 1956.
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Therefore, the sooner the instruction the more chances of developing higher thinking skills.
The key word is ‘exposure’. School exposes learners to social and academic language
acquisition. While using English students develop, “‘Basic Interpersonal Communication Skills’
(BICS) - the language needed to interact socially with other people.” and “‘Cognitive Academic
Language Proficiency’ (CALP) - formal academic learning using subject area content material,
and it is required by all the four traditional skills - reading, writing, speaking and listening”
(Cummins 1979).
Second, while “CLIL develops authentic content, focuses on logical use, and is rich on
conceptual sequencing-continuity,” traditional teaching focuses on filling in blocks. (FUNIBER)
For instance, every language program splits language content into smaller pieces to learn in
isolation. The students read to memorize the pieces as if they were the Ten Commandments.
This process focuses on form rather than on usage. The only observed connection among them
is through fictitious reproductions of the pieces. This kind of teaching disperses the learning
process, causes apprehension, and emphasizes content over usage.
Third, through CLIL, learners perform tasks and achieve tangible goals. In 1983 teachers
participating at the Prabhu’s Bangalore Project had to teach students procedural language to
carry out operations (tasks). Results demonstrated that the process of completing a task was
more motivating that simply receiving grammar instruction. David Nunan, on the other hand,
has contrasted process-oriented task based syllabi and traditional product-oriented grammar
syllabi. While in the latter students are merely satisfying exercises without any internalization or
deep thinking of the content, in the former the tasks prepare students to be ready to negotiate,
express, and discuss own opinion (FUNIBER).
Fourth, CLIL’s methodology works under the premise of developing learners’ levels of
interpretation, deep thinking, and reasoning. CLIL students work at a different level of thinking
and reasoning. They acquire ‘higher order thinking skills’ 1. Benjamin Bloom in 1956 first
suggested including thinking skills in the school curriculum to ensure ‘complete mastery of the
subject matter’. Were Bloom’s taxonomy used to analyze the content schools ‘teach’, we would
realize that it barely includes Higher Order thinking skills (HOTS).
Last, but not least, CLIL means thinking outside the box and challenges traditional teaching
that focuses on covering and summarizing content to comply with a program. CLIL tests teachers’
ability to guide students to become critical and analytical thinkers of their environment. In
the CLIL classroom there is room for analysis and reflection. Students progress from simple
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memorization and reading plain content to questioning and inquiring.
Consequently, teaching beliefs and paradigms have to change.
• Parent that still believe that the reputation of the institution will ensure learning. So it is the
teacher’s job.
• Teachers that still believe in traditional teaching. There must be more teacher development:
training. Teachers cannot teach what they cannot understand.
• Directors and stakeholders that lead education to progress.
• Administrators that prioritize revenues over vision. Visionaries have changed humanity, so
they need to be visionaries.
• The government and the ministry of education that devote insufficient resources to
improving the education system, training teachers and educators, and redefining the current
curriculum.

CLIL: Advantages
• CLIL learners study language and content as a whole, “by reading and working with the
examples they are being inducted into the world of subject-specific discourse…” (FUNIBER)
• CLIL neither adjusts nor manipulates the content; CLIL develops linguistic ability through
content.
• CLIL encourages practitioners to integrate the best current teaching procedures.
• CLIL encourages practitioners to grow and use effective teaching practices.
• CLIL takes CLT and Content-Based best teaching practices and improves them.

CLIL: Challenges
Teaching and Resources:
Are there enough language and subject teachers? Will they be able to understand the concept?
Do teaching materials need to be modified or rewritten? Are there training opportunities?
Will publishing companies be willing to adapt to the needs of the market?
Will teaching pedagogy take advantage of today’s availability of resources and sources of
information?
Are our current assessment tools and methods effective enough to evaluate performance? Will
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teachers be able to learn more integrative forms of assessment?
Training:
Does Nicaragua posses trained professionals and teachers willing to adopt CLIL?
Are universities truly concerned in improving their instructive and assessment processes?
Do subject and language instructors possess the required level of knowledge and language
proficiency?
Are teachers able to teach not only content and language, but also culture, identity, and ethics?
Stakeholders and Education Institutions:
Are they aware of the market needs and the changes to improve the current system?
Will there be enough support from the private sector?
Will they be patient enough to think as a nation and not as an individual entity?
In short, CLIL:
• Sees learning continuity, not just building blocks to fulfill.
• Breaks the traditional conception that language is taught in hierarchies or stages to
complete.
• Distinguishes concept, procedures, and attitudes as ways of achieving a common pro
duct.
• Instructors work on and emphasize content as a whole.
• Learners have more opportunities of applying, searching, and expanding their
knowledge.
Neither is CLIL the remedy, nor the only answer to today’s current field of learning deficiencies.
CLIL itself cannot reconcile the divorce between language and subject matter teaching. CLIL is a
positive approach with tangible results, but it is not a perfect solution, nor can there be a perfect
solution. It is a response to the changing society in which we live. It is a response to “social,
psychological, and economic benefits that suit political policies and goals” (Marsh). It is a major
step forward in language learning which corresponds with current cultural trends and political
expectations.
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Conference participants, special guests, and some of the presenters.

Mr. Mathew J. Anderson providing the welcome remarks to the

A view of the participants at the Cultural Center “Pablo Antonio

conference participants

Cuadra”, HISPAMER

Participants felt motivated to comment on the presentations

Mr. Guillermo McLean (URACCAN) and Mr. Douglas Arróliga
(Keiser University) during their joint presentation

Ms. Melissa Trujillo from McGraw Hill speaking to the

Mr. Franklin Téllez, President of ANPI addressing the

audience

audience at the conference

Mr. Arturo Collado (CNU) and Mr. Douglas Arróliga (Keiser

Mr. Christopher Dray (CCNN) and Ms. Audrey

University)

Houn-Dumentat, Public Affairs Officer from the US Embassy
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Some of the Keiser University English Language Institute

A view of the conference audience during the presentations

Teachers were present at the conference

The audience demonstrated a high level of interest in the

Many of the presenters remained throughout the entire

conference presentations

conference

Conference presenters captured the audience attention

Different High School English Counselors were present at the
conference
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Media Coverage

Mr. Carlos Porras (CNZF) being interviewed by a local
TV Channel

Mr. Mathew J. Anderson being interviewed by a local
TV Channel

Mr. Sabas Acosta, SITEL Operations Director being
interviewed by a local TV Channel
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